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This thesis is concerned 11i th ten plays vrri tten for 
the primary grades. They are intended to be used to stimu-
late interest in reading and as an aid in developing oral 
reading skills. They are not intended for production pur-
poses. 
CHAPTER I 
Sffi\:!HARY OF PREVIOUS RESEARCH 
CHAPTER I 
SUHl·lARY OF PREVIOUS RESZARCH 
Statement of Problem 
Despite the recent trend for more reading materials at 
the beginning- to-read level, the supply never seems suffi-
cient to the :primary grade teacher . I f she is to fulfill 
her duty of teaching every child to read , a laree variety of 
material s Dust be available . These materials must meet tuo 
general criteria e First and foremost, they must be of inter-
est to the child , both in form and content . Secondly , the 
vocabulary must be at a level suitable for the child ' s 
reading ability. No matter ho11 high the interest it can 
soon be extinguished by a vocabulary load that involves 
struggle for the child & 
Therefore , the purpose of this study is to vrrite ten 
:pl ays based on the interests and vocabulary level of the 
:primary grade child ~ 
Revievr of Research 
This research is concerned 1·ri th two topics: 1 ) the 
reading interests of children in the :primary grades; and 2 ) 




Interest has been emphasized many times as a necessary 
factor for efficient learning. Norvell has revealed its 
importance rri th his statement that "mental development 
requires interest. rr1 
Spiegler has also pointed out its importance with a 
quotation from Gates. 
As Professor Arthur Gates put it to me recently, 
"The mechanics we teach are but the springs and spindles 
in a lock. Only interest will turn that lock and open 
the door to the world of fun~ information, escape, and 
wonder that reading can be." 
Russell states that the level of material a child can 
read will vary "according to the interest of the material to 
him and the way the teacher has helped to develop purposes 
for reading the materia1."3 He later adds that: 
Most interests, including reading interest, may have 
some natural basis, but are largely the result of the 
content of the child's environment. Thus interests 
which are a product of the child's interaction with his 
environment becom4, in turn, a source of motivation for 
further activity. 
1George Norvell, ~Boys ~Girls ~to ~ 
(Morristown, New Jersey: Silver Burdett Co., 19~), p. 182. 
2charles G. Spiegler, "Johnny Will Read What He Likes 
To Read," Developih~ Permanent Interest 1!1 Reading, ed. 
Helen M. Robinson,Supplementary Educational Monograph, 
No. 84; Chicago: University of Chicago Press, 1956), p. 183. 
3David H. Russell, Children Learn ~ ~ (Boston: 
Ginn and Co., 1949), p. 88. 
4 Ibid., p. 248. 
Thus it seems that the primary importance or use of 
interest is as a motivating factor, and in order to under-
stand this powerful motivating factor more fully it seems 
fitting to consider some definitions. · 
In his article summarizing studies of children's 
interests, Witty states : 
Interest is a disposition or tendency which impels 
5 
an individual to seek out particular goals for persis-
tent attention. The goals may be objects, skills, 
knowledges, and art activities of various kinds. The 
behavior patterns in seeking these goals may be regarded 
as particular interests such as collecting objects or 
viewing TV. They should be looked upon as acquired, 
although they are based upon such factors as the con-
stitutional nature of the individual and his person-
ality structure as affected by his unique experiences 
and his particular environment. 1 
More briefly Getzels defines interest as "a charac-
teristic disposition, organized through experience, which 
impels an individual to seek out particular objects, activ-
ities, understandings, skills, or goals for attention or 
acquisition."2 
In defining interest one becomes aware of the per-
sonal nature of interests. Differences in background, age, 
sex, mental ability, and personality result in a variety of 
1paul A. Witty and Associates, "Studies of Children's 
Interests--A Brief Summary, 11 Elementar: English, XXXVII 
(November, 1960), p. 469 . 
2Jacob W. Getzels, "The Nature of Reading Interests," 
Developing Permanent Interest In Reading, ed. Helen M. Robin-
son, (Supplementary Educational Monograph, No. 84; Chicago: 
University of Chicago Press, 1956), p. 7. 
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interest s & However , i n considering the primary grades , 
Gray and Monroe found that up to ages 8 and 9 , "there seems 
to be f ew differences i n the reading interests of boys and 
girls . "1 · Terman and Lima also state that "in the reading 
interests of very young children sex differences are not 
noticeable ."2 
Gates , Peardon , and Sartorius also found no reliable 
differences in preferences of the two sexes and no consis-
tent change with age 1vi thin the limits of the .f:trst three 
3 grades . 
Russell points out that despite the tremendous variety 
of interests in any one group , "there are common develop-
mental patterns .'~ 
Stud.ies concerning these developmental patterns of 
interests have been conducted since the late 1800 ' s . Many 
methods , Buch as questionnaires., intervie"tvs , "log" of acti v-
1William S. Gray and Rut h Honroe , The Reading Inter-
ests and Habits of Adul ts (New York: Macmillan Co ., 1929 ), 
p:-Tob. -
2Le-vris M. Terman and Margaret Lima , "Reading Inter-
ests , "~~ Studies of Geni us , (Stanford University , 
California: Stanford University Press , 1925) , Vol . I , 
p . 448 . 
3Arthur I . Gates , Celeste c. Peardon , ~n na c. Sar-
torlus , "Studies of Children ' s Interests in !teading , '' 
Elementary School Journal , XXXI ( ~my, 1931 ) , pp . 656-70. 
4 Russell , p. 270 . 
itles, interest inventories , and anecdotal record observa-
tions, have been used . 1 
One of the early stucies was made by Dunn in 1912 . 
Friedman and Hemzek quote her as finding '' surprise , plot, 
narrativeness , liveliness , conversation, animalness, and 
moralness "2 as "most effective in arousing interest in 
primary children . 11 3 
Uhl describes investigations conducted from 1915 to 
1919 in 1rhich t1·TO sets of questionnaires co:1cerning the 
"most important desirable qualities 114 in reading materials 
at various gra e levels were distributed. T~ese ualities 
for Pac11 gl~ade level were found to be: 
Grade One 
1) About animals , etc . 
2) Dramatic action, etc . 
3) Interesting repetition 
4) Interesting action 
5) Dramatization 
6) Fairy and supernatural 
7) Kindness and faithfulness 
8) Humor 
9) Interesting characters 
10) L~teresting problems 
11) Interesting information. 
1witty and Associates , p. 469 . 
2Kopple O. Friedman and Claude L. lifemzek , "A Survey 
of Reading Interests ," Zducation, LVII (1936), pp . 51-56. 
3Ibids 
411111is L. Uhl, The Materials of Reading: Their 
Selection and Organization ~ New York: Silver , Burdett and 
Co., 19""' Y..), p . 116. 
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Grade Trro 
1 ) Dramatic action 
2) About animals, etc. 
3) Fairy and supernatural 
4) Interesting action 
5) Interesting repetition 
6) Kindness and faithful ness 
7) Dramatization 
8) Humor 
9) Interesting characters 
10) Interesting problems 
11) Interesting information. 
Grade Three 
1 ) Dramatic action 
2) Fairy and supernatural 
3) About animals , etc . 
4) Kindness and faithfulness 
5) Interesting action _ 
6) Interesting characters 
7) Dramatization 
8) Interesting problems 
9) Humor 
10) Interesting repetition 
11) Interesting information. 1 
After library and classroom investigations Grant and 
White found this sequence of children's choices in reading: 
8 
animal , fairy, folk lore , poetry, miscellaneous, historical, 
children ' s experiences , Bible , nature, fables , humor, and 
riddles . 2 Gray tells of an unpublished summary of chil-
dren ' s interests prepared by Curley, a graduate student in 
Yale University. She listed animal stories , nature stories , 
and fairy tales as favorites of boys, ages 6 to 7 . Girls of 
1Ibid., PP · 116-11 . 
2Em.ma B. Grant and Margaret L. White, "A Study of 
Children ' s Choices of Reading Materials," Teachers College 
Record , XXVI (April, 1925) pp . 671-78 . 
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the same age preferred nature stories, animal stories, fairy 
tales, and simple rimes. 1 
Lloyd and Owen state that nin any scheme for intro-
ducing books of vrorld-ivide interest to children preferences 
should be given to those imbued -vrith the spirit of activity 
and adven.ture."2 ·They conducted a study in London in which 
children from 7 to 11 were asked to state their preference 
for four kinds of books . The following results were ob-
tai.aed: 
Books about people 
Books about places 
Books about animals 











.Another of the important early studies is that con-
ducted by Sister Celestine in 1930. According to Friedman 
and Nemzek, she concluded that "animal stories personified 
4 
are the favorite theme for primary children .. 11 .Another 
finding v-ras that "humor does not appeal to small children. uS 
In 1931, Gates, Peardon, and Sartorius listed the 
11main findings and conclusions of sixteen separate invest-
1 Gray and Honroe, p . 108. 
2James Lloyd and :E. F. Owen, "Children's Preferences 
in Reading !viaterials, 11 Elementary School Journal, XXX (May, 
1930), p. 651. 
3Ibid., p. 652 . 
4Friedman and Nemzek, Education, LVII, p . 53. 
5Ibid . 
igations as to interests in reading materials of children 
in the first three grades ."1 Some of the qualities found 
10 
to be interest- producing among pupils in these grades were: 
(1 ) surprise , (2) liveliness, (3) animalness , (4) humor , 
(5) conversation, (6) plot, a.nd (7) narrati veness . 2 Hovr-
ever , none of these alone Here rated very high and it rras 
concluded that "a selection which incorporates skillfully 
but a fe1r of the most sa ient elements -- surprise , live-
liness , humor , animalness , conversation, and plot -- may 
be expected to produce a genuinely strong appeal to chil-
dren's interest ."3 
Children's Reading. A Guide for Parents and Teach-
~' first published in 1925 and then revised by the authors, 
Terman and Lima , in 1935 , lists the principal interests at 
various levels . Animal talking stories , l·Iother Goose , and 
some of the shorter fairy tales are listed as favorites of 
six and seven year ol s . -ill le fairy tales and a beginning 
interest in stories of re2.1 life are listed for eight year 
olds . 4 
1Gates, Peardon, and Sartorius , Elementary School 
Journal , x~xr, p. 663 . 
2Ibid . 
3Ibid., p. 664. 
4Leuis H. Terman a.nd Hargaret Lima, Children ' s Reading . 
A Guide for Parents and Teachers (2d ed.; Ner York: Apple-
ton-Century , 1935). -
Witty and Kopel a~ children to sJlect from fif-
teen categories of reading those which they enjoyed most. 
First graders chose fairy tales, adventure, and detective 
stories in that order . Second graders chose detective 
stories, adventure stories, and then fairy tales. 1 
In the results of a study conducted in South Dakota 
1 1 
by Leistikow, animal stories are recorded as a favorite with 
young children. Next in importance were stories of chil-
dren's experiences which increased in importance at the 
third grade level. Folklore, fables, poetry, biographies, 
and informational nature .books are mentioned as of little 
importance at this level. However, she does stress that 
"there is no limit to the variety of materials that children 
read. 112 
Hockett and Forry reported on interests in reading 
expressed by pupils in grades 3 to 7 for the TvTelfth Year-
book of the California Elementary School Principals' Associ-
ation. Results of their study revealed "strong interests in 
action and exciting adventure, surprise, and humor."3 They 
1Paul Witty and David Kopel, "Studies of the Activi-
ties and Preferences of School Children," Educational Admin-
istration~ Supervision, XXIV (September, 1938), p. 429-41. 
2Lydia M. Leistokoi·T, "Inventory of Trlhat Children Volun-
tarily Select to Read," Elementary School Journal, XXXIX 
(September, 1938), pp. 11-12. 
3 John A. Hockett and IC. M. Forry, "Interest in Reading 
Expressed by Pupils in Grades 3 to 7," Children's Interests, 
Twelfth Yearbook, California Elementary School Principals' 
Association (1940), pp. 89-95. 
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also reported that the younger the children the more variety 
in interests. ;~imal stories were popular with the third 
graders. 
Wilson investigated the reading interests of pupils 
in the primary grades at the Hunter Model School in Nei.v 
York City. He found that the range seemed to be limited 
only by the supply available. The six leading types of 
stories "1-vere: "(1) Do-It books, (2) animal stories, (3) 
Snow vlliite , (4) fairy stories, (5) comics, and (6) nature 
stories. "1 No grade differences i·rere conspicuous in this 
study. 
llitty, Coomer, and HcBean conducted a study in ten 
elementary schools in and around Chicago in 1945. After 
asking children to name the stories they liked best they 
compiled this list of favorites for the primary grades: 
Disney version of Bambi 
Bannerman, Little Black Sambo 
McCloskey, ~Way ~ Ducklings 
Lang, Cinderella 
Disney version of Pinocchio 
Anderson, Billy ~ Blaze 
Austin, Peter Churchmouse 
Gag, Snippy ~ Snappy 
Piper, ~Little Engine ~Could 
Barnett, They Hunted High ~ Low 
Disney, Donald Duck ~Hi~ Nephews 
Huber, 1! Happened One Day 
1Frank T. Wilson, "Reading Interests of Young Children," 
Pedagogical Seminary, LVIII (June, 1941 ), pp . 363-89. 
2Paul 111 tty, .Ann Cooner, and Dilla ~IcBean, "Children's 
Choices of Favorite Books: A Study Conducted in Ten Elemen-
tary Schools, ' Journal of Educational Psychology, XXXVII (May, 1946), pp . 268 . 
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They found that in the kindergarten and primary lists 
stories about animals were first with fairy tales second in 
preference . Stories describing "things real children do"1 
and humor in narration and illustration were also popular. 
Using the ballot method with children in 16 different 
cl assrooms , Boland attempted to discover preferences at grade 
one level concerning four story types. These stories were 
read to the pupils by the teachers. In total preference the 
order was: child experiences , old tales, nature and science, 
and animals . However , there was little difference in pref-
erence . She also found little difference in the preferences 
of boys and girls . In comparing interests of upper and 
lower quartiles in intelligence, she found that the upper 
quartile showed some preference for old tales and nature and 
science stories , while the lower quartile seemed to prefer 
child experiences and an~mal stories. 2 
Baylies attempted to measure pupil interests in types 
of humorous stories at the third grade level . The humorous 
stories were of two types - realistic and fantastic . Some 
were read orally and some silently. I n both the oral and 
and si l ent reading fantastic humorous stories ranked slightly 
1 Ibid . 
2:r.Ia.rion R. Boland , "lieasurement of Pupil Interest in 
Types of Stories at Grade I Level By Ballot Method to Deter-
mine Child Preference" (unpubl ished ~Ia.ster ' s thesis, School 
of Education , Boston University, 1947) . 
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higher than realistic humorous stories. In both oral and 
silent reading, the girls showed high preference for real-
istic stories. The upper quartile in intelligence shovred a 
higher percentage of preference for realistic stories than 
did the lower quartile. 1 
Gunderson, who studied grade tvro children in the Uni-
versity Elementary School in vTyoming during the school year 
1949-50, states: "These then are the qualities lvhich appeal 
to these seven-year-olds: first and foremost perhaps, humor, 
then excitement, suspense, adventure, an element of magic or 
fancy and a satisfactory ending in which justice triumphs ."2 
Another third grade study 'tvas conducted by Lyness. He 
found: "Third-grade tastes, z.s revealed by this study, w·ere 
focused mainly on the comics, westerns, ~nimal themes, the 
world of make beli~eve, adventure, comedy and humor, and 
mystery."3 He also analyzed results by medium and found the 
prevailing choices of both boys and girls 'i'rere "fairy tales 
1Alice F. Baylies, "Heasurement of Pupil Interest in 
Types of Humorous Stories at Grade III Level By Ballot Meth-
od to Determine Child Preference" (unpublished :r.fu.ster' s 
thesis, School of Education, Boston University, 1949). 
2Agnes G. Gunderson, "What Seven-Year-Olds Like in 
Books, 11 Journal of Educational Research, L (~'Iarch, 1957), 
p . 519. --
3Paul L. Lyness, "Patterns in Hass Cornn.unication 
Tastes of the Young Audience," Journal£! Educational Psy-
chology , XLII (1951) p . 467. 
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and fantasy in books;"1 and "animal themes i n magazines and 
books."2 
Six different studies concerning children ' s likes an 
dislikes of stories in various basal readers were conducted 
at Boston University in 1952. In all the studies the stories 
were read to the children by the teachers, questions were 
used to check comprehension, and pictures and oral responses 
1·rere used to discover likes and dislikes. Results in all 
the studies recorded high comprehension scores and a liking 
for most of the stories . 
Blandford et al . in surveying first grade found the 
children liked the stories because of the elements of: plot, 
humor, characters, and personal associations . Plot i·ras the 
element of greatest importance while personal associations 
were of least importance and sometimes even caused dislike . ? 
Corson et al. also i.Yorked ui th the first grade. Plot, 
humor and characters , ending, and personal associations , 
1 Ibid . 
2 
Ibid. 
3 Elizabeth Blandford et al., "A Survey of First Grade 
Children's Likes and Dislikes in a Basal Reader" (unpub-
lished Haster ' s thesis, School of Education, Boston Univer-
sity, 1 952). 
in that order of importance, were the elements she found 
causing children to like the stories.1 
Another first grade study was undertaken by Cronin 
et al.. The order of elements recorded by this study -vras: 
plot, characters, humor, and pe·rsonal association. 2 
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The likes and dislikes of second graders were surveyed 
by Boutin, Donald, and Leach -vrho found children liked the 
stories because of the elements of plot, humor, personal 
association, rhyme, and characters. Some stories were dis-
liked because of sadistic tendencies in plot and lack of 
humor.3 
Healy, 1·fcGovern, and Pugatch surveyed both second and 
third grades& Plot was found to be the element of greatest 
interest, humor vras next, and length, rhyme, and ending vrere 
1Alice Corson et al., 11Evaluation of Stories Children 
Like or Dislike in the First Grade Basal Reader Down Our 
Street" (unpublished Master ' s thesis, School of Ed-UCatiOn, 
Boston University, 1952). 
2charlotte c. Cronin et al ., "A Survey of the Reasons 
for the Likes and Dislikes of First Grade Children In the 
Ro1·r Peterson Basal Reader, Round About" (unpublished Iv!as-
ter f s thesis, School of Education, Boston University, 1952). 
3Marion E. Boutin, 1J!ary E. Donald, and Maybelle E. 
Leach, "A _Survey of the Likes and Dislikes in Grade Ti·ro for 
the Stories in the Ginn and Company Basal Reader Vle Are 
Neighbors" (unpublished 1--Taster ' s thesis, School of Education, 
Boston University, 1952). 
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of least interest. Some stories were disliked due to plot, 
1 personal association, and length. 
The sixth study was conducted by Gibbons , Hanscom, and 
Paige with third grade children. They give the following 
order of features promoting children ' s likes: humor, sus-
pense and surprise, satisfactory ending , personal associa-
tions , and plot and characters. 2 
In 1953 , Bowen et al . conducted a study to find the 
reactions of first and second grade children to some of the 
current children ' s literature . Nineteen books were used . 
Their results state that "first and second grade children in 
this survey preferred humorous books to the other classifi-
cations which were adventure , fantasy, animal and realistic 
stories ."3 Both grades chose animals second , but , adven-
ture was third for first graders, while fantasy was third 
for second grade childrene 
1Therese J . Healy, Jea~~e M. McGovern , and Dorothy F. 
Pugatch , "A Survey of the Likes and Dislikes of Children of 
Grades Tvro and Three For tht: Stories in the American Book 
Company Basal Reader Over ! City Bridge" (unpublished Mas-
ter ' s thesis , School of Education, Boston University, 1952) . 
2Lois A. Gibbons , Katharine E. Hanscom, and Kathryn S. 
Paige, "A Survey of Third Grade Children ' s Likes and Dis-
likes in a Basal Reader" (unpublished 1-Iaster' s thesis, School 
of Education , Boston University, 1952). 
3Elea_~or H. Bowen et al ., "A Study of Preferences From 
N'ineteen Selections in Current Children's Literature" (unpub-
lished I-Iaster ' s thesis, School of Education , Boston Univer-
sity, 1 953) . 
7 
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Hildreth asserts that "children in Grades 2 to 3, age 
levels seven and eight, do not have such marked preferences 
for certain types of books as do older childrene 11 1 Some of 
the important requirements which she names for this level 
are: (1) text they can read themselves, (2) action, (3) lan-
guage rhythms, and (4) real plot. She also mentions that 
humor and nonsense, animals, going places, and fairy tales 
have strong appea1. 2 
The importance of stories about children's experiences 
are emphasized by Lee and Lee.. "We knmv as adults that to 
enjoy reading we must be able to bring meaning to it, so the 
young child likes stories about things in his immediate 
experience."3 
In summary, it seems that animals, everyday experiences, 
and fairies are among the most interesting story topics for 
primary grade children. Plot is a story element mentioned 
as important in many studies$ For, as Frank states, 
Even at this early stage in their reading experience 
children want a story v-rhich moves. 4 They want something to happen, and the more the better. 
1 Geo:-trude Hildreth, Teaching Reading (Ne1v York: Henry 
Holt and Co., 1958), p. 506. 
2 Ibid. 
3J. Murray Lee and Doris 
Curriculum (3d ed.; New York: 
1 960)' p. 332. 
M. Lee, The Child and His 
Appleton-Century-CrO:fts;-Inc., 
4Josette Franl(, Your Child's Reading Today (Garden City, 
Neu York: Doubleday and Co ., 1954), p. 79. 
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.Another prominant element is humor. ; rvell points 
this out vri th his statement that "uhen children of ill ap;es 
are considered, humor is the most enjoyed characteristic of 
reading materials . 111 
The variety of children's interests is emphasized over 
and over again . ~iithin any classroom the number of different 
interests may be as lar ·e as the number of children& Thus 
it seems that Austin 's statement concernin.._; the results of a 
reading interest survey is especially fitting. 
These rindings cannot take the place of the informa-
tion obtained by the teacher for himself , through any 
means necessary, concerning the individual interests2 and tastes of the children lvi thin his ovm classroom. 
Vocabulary 
According to Hockett and Neeley: 
Investigators and teachers alike are convinced that 
children make more rapid progress and build better read-
ing habits and attitudes if they can be provided from 
the beginning rri th much interesting material co~taining 
a desirable minimum of vocabulary difficulties . 
It is this last characteristic -vri th ivhich v-re shall 
novr be concerned . For, as Dolch states, "'i'Te all knmv. that 
1Norvell, p. 183 . 
2:r-rartha Lou Austin , "A Survey of Current Reading In-
terests In Kindergarten Through Grade III," Develoting ~­
manent Interest in Reading, ed . Eelen M. Robinson Supple-
mentary Educational Monograph; No. 84; Chicago: University 
of Chicago Press, 1956), p . 56 . 
3John A. Hockett and Deta P. 1Teeley, "A Comparison of 
the Vocabularies of Thirty-Three Primers," Elementary School 
Journal , XXXVII (November, 1936), p . 190. 
children who are still in the process of learning to read 
need some kind of controlled vocabulary for t:.eir reading 
matter."1 
He later defines vocabulary control as t ;z:-ying "to 
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keep the vocabulary within the child ' s range , both as to 
recognition and as to knowing meanings."2 He acknowledges 
that extra words are al ways there but they should be kept to 
a minimum. Because of the strongly felt need for vocabulary 
control, many studies have been undertaken on the subject . 
Their value has been pointed out by Betts: "Vocabulary 
studies have reduced useless vocabulary difficulties and 
have served as a basis for curriculum planning . "3 
One of the major topics of vocabulary studies has 
been the size of the child ' s vocabulary at various ages and 
its rate of increase . Probably one of the reasons for this 
has been "the close relationship between size of vocabulary 
and school achievement • • • shown in different research 
studies . "4 
In 1926 , Smith conducted investigations to determine 
the extent of vocabulary in children from infancy to six 
1 Edward W. Dolch , "Needed Vocabulary," Elementary 
English , XXXVII (December, 1960 ) , p . 530 . 
2I bid . 
3Emmett A. Betts , Foundations of Reading Instruction 
(New York : American Book Co ., 1950);-p . 696. 
4 Russell , p. 183. 
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years of age. She found the average number of words in the 
vocabulary of the six year old to be two thousand, five hun-
dred and sixty-two words. 1 In a free association study con-
ducted by Buckingham and Dolch, the size of grade vocabu-







From partial results of a study started in 1936, Dolch 
estimated that a beginner's vocabulary would contain two 
thousand, seven hundred and three words.3 He later compiled 
a chart of probable vocabulary development of the average 
child. This was based upon a summary of numerous studies. 
He states that children enter school knowing the meaning of 
about two thousand words. Then he lists yearly increases of 
eight hundred words for the first and second grades, and nine 
4 hundred w·ords for the third and fourth grades. 
1Madorah Smith, An Investigation 2£ ~Development 2£ 
the Sentence~~ Extent 2£ Vocabulary!£ Young ·Children 
(University of Iowa Studies in Child Welfare, Vol. III, 
No. 5; Iowa City: University of Iowa, 1926). 
2 B.R. Buckingham and Edward W'. Dolch, ! Combined ~ 
~ (Boston: Ginn and Co.~ 1936), p. 12 . 
3Edrmrd vf. Dolch, "How 1-Iuch Word Knoiiledge Do Children 
Brin~ to Grade One?" Elementary English Review, XIII (May, 
1936}, pp. 177-83. 
4Edward 1i. Dolch, "Side Lights On a Combined 1'lord List," 
Elementary English . Review; XIV (January, 1937), p. 22. 
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In 1947, Seashore reported: 
Recent research into children's vocabularies, under-
taken in the psychology depart~ent at Northwestern Uni-
versity, reveals not only that children's knowledge and 
use of words is much greater ~han had previously been 
supposed, but that elementary school textbooks, or 
'readers', are lfgging far behina in building children's 
stores of words. 
He described a vocabulary test administered by Mandell, 
Segal, and Smith to one hundred and fourteen children, ages 
4 to 10. Using a representative sampling of urban popula-






9, 600 rrords 
14,700 words 
21,200 words 
26,300 words 2 29,300 words. 
These figures do not include derivative rrords. 
Bryan investigated to determine whether children ' s 
vocabularies had been underestimated. He concludes: 
the writer did not find that the children know as many 
words as Seashore estimates; but, based on the sampling 
of the dictionary, it can be theoretically assumed that 
children know more words than have been revealed by free-
association studies, the counting of words found in 
children's 1-rri tten work and other forms of expression3 or any combination of these methods used in the past. 
1 Robert H. Seashor.e, "A New Light on Children ' s Vocab-
ularies," School and Society, LXVI (August, 1947), p. 163. 
2 Ibid., p. 164. 
3Fred E. Bryan, "How Large Are Children ' s Vocabular-
ies?," Elementary School Journal, LIV (December, 1953), 
p. 215. 
His study showed that children of grades two to six 
know at least ten thousand words . 
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Another phase of vocabulary study has been the compila-
tion of word lists . According to Buswell, "when vocabulary 
lists first appeared , their principal service was to reduce 
the number of difficult words in reading textbooks and to 
emphasize the importance of a common vocabulary ."1 
The first edition of ~ Teacher ' s ~Book by Thorn-
dike was published in 1921 . This consisted of an alphabet-
ical list of ten thousand words found to occur most widely 
in a count of words from l iterature; Bible and English 
classics; cooking , sewing , farming, trades, etc . ; newspap3rs; 
and correspondence . The measure of range and frequency of 
2 
occurrence were given by credit number . 
In 1931, this was revised to include twenty thousand 
words, to improve the selection of the most important ten 
thousand of these , and to rate each word as one to twenty 
according to frequency and range of occurrence . Then the 
data of these two counts was combined with three more counts 
to form The Teacher ' s Word ~ of 30 , 000 Words by Thorndike 
1 G. I. BusvTell , "Thorndi ke Word Book Revised," Elemen-
tary School Journal , XLV (January, 1945), p. 250 . 
2Edward L. Thorndike , The Teacher ' s ~Book (New 
York: Teachers College, Columbia University , 192fT. 
and Lorge . Words to be taught for permanent knowledge at 
various grad e l evels are indicated in this list . 1 
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The International Kindergarten Union List of tlro thou-
sand , five hundred and ninety-six ivords was compiled in 
1925 . Data were secured from words used in school , words 
stimulated by use of pictures , and i·rords used in the home . 
Sentences and phrases spoken by young children were 
recorded. 2 
Dale made a comparison of the I&K.U. and Thorndike 
(1921) Lists . From this comparison he organized two new 
lists . List I includes s even hundred and sixty-nine words 
found on the I.K. U. List and also found in the most frequent 
thousand in The Teacher ' s ~ ~. List II includes tvro 
hundred and thirty vrords found in the first thousand of the 
Thorndike list but not found in the I.K.U. List $ It is 
interesting to note that most of ·the w·ords in List II are in 
the second five hundred words in the Thorndike List. Dale 
names two major cautions in using these lists: (1) There are 
a large number of homophones and it is not determined i·rhich 
or hoi'T many of the meanings are known ; and (2) not all the 
1 Ed.vrard L. Thorndike and Irving Lorge, The Teac:1er ' s 
Word Book of 30,000 1·Tords (Ueiv York: Teache_ s Ooller;e, 
corumsra-university, 1944). 
2Child Study Oommi ttee of the In·~erna tional Kinder-
garten Union, A Study Q! the Vocabula~ r Q! Child~ Before 
Entering the First Grade ( l~~~hineton , D. c., 1929) . 
w·ords on the I.K. U. List are knovm by all the children 
entering first grade . 1 
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"The First Thousand ~lords for Children's Reading" was 
compiled by Dolch. This list includes Dale's list of seven 
hundred and fifty- five words supplemented by two hundred 
and forty-five words from an interview· vocabulary study. 2 
The Gates list, A Reading Vocabulary ~ ~ Primary 
Grades, which was revised .and enlarged in 1935 is one of the 
most popular vocabulary lists. It contains one thousand, 
eight hundred and eleven rrords which are "selected as highly 
suitable for use in all forms of reading material in grades 
1, 2, and 3 --especially grades 1 and 2."3 
The establishment of grade vocabularies was the ulti-
mate purpose of ! Combined ~ List by Buckingham and 
Dolch. Its sources include a free-association study and ten 
other word studies . It gives "information as to the grading 
or the frequency of use of nineteen thousand words . Of this 
total, over ten thousand are given grade placement according 
to children ' s usage by one or more studies. "4 
1 Edgar Dale, "A Comparison of T1vo ·Tord Lists," Educa-
tional Research Bulletin ,X (December 9, 1931 ), pp. 484-89. 
2Edward W. Dolch, Teaching Primary Reading (3d ed.; 
Chanpaign, Illinois: The Garrard Press , 1960), p. 263. 
3Arthur I. Gates , ! Reading Vocabulary ~ ~ Primary 
Grades (rev. ed.; New York: Teachers College, Columbia Uni-
versity, 1 935) • 
4Buckingham and Dolch, p. 19. 
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In 1930, Wheeler and Howell felt that the original 
Gates list was deficient in primary- reading source material 
of recent date. Therefore they made a study comparison of 
Gates list with vocabularies of ten primers and ten first 
readers published from 1922-29. The first one hundred words 
in their list and the first .one hundred words in Gates list 
have sixty-eight words in common . The entire list of four 
hundred and fifty-three vrords and the first four hundred and 
fifty-three words in Gates list have 74% in common .. Ho1·rever , 
there are some wide discrepancies in rank. 1 
Using the I.K.U. List , the Gates List, and the 1fheeler-
Howell List , Dolch compiled a basic sight-word list of two 
hundred and· twenty w·ords common to all three lists . In his 
"1-vords, "this list may "'vell be called ' basic ' because it 
includes the ' service words ' that are used in ~11 writing, 
n2 
no matter on what subject . He also compiled a second list 
of ninety-five nouns . Both of these lists are useful for 
remedial work or building primary grade vocabularies. 
Stone combined words from other lists to construct his 
"Complete List of 1916 'YTords for Primary Reading . n3 The 
1 H .. E • . iiheeler and Emma A. Howell , "A First Grade 
Vocabulary Study , " Elementary School Journal, XXXI (Septem-
ber , 1930 ), pp . 52-60 . 
2Dolch , Teaching Primary Reading , ·p. 254 . 
3clarence R. Stone , Progress in Primary Reading 
(St. Louis: Webster Publishing Co ., 1950 ), pp . 120-30. 
reading level at which the word is usually introduced is 
indicated . 
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Correlating findings of various investigations, Kyte 
assembled a core of common words for primary grades. His 
list includes one hundred words which compare favorably with 
other lists . 1 
Rinsland w·orked with words 1-rri tten by children with 
the exception of first grade where written reports of pupils ' 
conversation in school and outside were used . From the 
twenty- five thousand , six hundred and thirty- two words 
recorded in this study , some fourteen thousand , five hundred 
and seventy- one words , 1-rhich occur three or more times in 
any one grade , are given in alphabetical order on the Rins-
land List. 2 
Hildreth compared the Dale , Dolch and Rinsland Word 
Lists . she found one hundred and fifty- six words common to 
all three lists . These words she feels should rate priority 
in language instruction . She also states that "this list 
1George c. Kyte, "A Core Vocabulary for the Primary 
Grades ," Elementary School Journal , XLIV (November , 1943) , 
pp . 157-66. 
2Henry D. Rinsland , ! Basic Vocabulary ££ Elementary 
School Children (New York : The Macmillan Co . , 1945 ). 
should be a helpful gu~de in ·preparing simplified reading 
materials and spelling lists for slow learners. 111 
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Maclatchy and Wardwell compiled a list of one hundred 
and fifty words used most commonly in first grade books. 
Comparison with Dolch ' s "Basic Sight Vocabulary" showed one 
hundred and sixteen words common to both lists. 2 
Several studies concerning the spontaneous speaking 
vocabularies of children in the primary grades have been 
conducted at Boston University. Bruton et al. recorded the 
speaking vocabulary of six hundred and fifteen first grade 
children during a fifteen week period. Types of vocabulary 
recorded were: (1) spontaneous, (2) picture motivated, (3) 
film motivated, and (4) discussion. A total of seven hun-
dred and seventy-four words we.re found to be common to all 
four techniques.3 
Derby et al. did the same type of study with second 
grade children. This study recorded six hundred and ninety-
1Gertrude Hildreth, "A Comparison of the Dale, Dolch, 
and Rinsland W'ord Lists," Journal .Qf. Educational Psychology, 
XXXIX (January, 1948), p. 45. 
2 Josephine H. ·laclatchy and Francis R. 1iardwell, "A 
List of Common riords For First Grade," Educational Research 
Bulletin, XXX (1951 ), pp. 151-59. 
3phylis A. Bruton et al . , "Speaking Vocabulary of 
First Grade Children" (unpublished ].Iaster ' s thesis, School 
of Education, Boston University, 1955). 
?9 
three words common to all techniques. The discussion tech-
, 1 
nique motivated the largest vocabulary. 
Third grade children were used by Anderson et al. 
for the same type of study. A total of over one hundred and 
twenty-five thousand running words were recorded. Discus-
2 
sion was again found to be the most effective motivation. 
Hodgkins, Battit et al., Corcoran et al., and Cullinan 
et al. also recorded speaking vocabularies of children at 
the primary level. The results of these s tudies are sum-
marized in 1v!urphy' s ''Spontaneous Speaking Vocabulary of Chil-
dren in Primary Grades." This is a list lfhich includes 
"only words in the speaking vocabulary of children."3 
lw!urphy states: "An attempt was made to open all ave-
nues of experience by employing several techniques for stimu-
lating conversation rather than limiting the recording to 
just 1-rords that would occur normally in a school si tuatian. n4 
The distribution of running count by grades and number of 
1Anne Derby et al. "The Speaking Vocabulary of Grade 
Two" (unp· blished Haster r s thesis, School of Education, 
Boston University, 1955). 
2Ethel L. Anderson et al., "The Speaking Vocabulary of 
454 Third Grade Children" (unpublished Master ' s thesis, 
School of Education, Boston University, 1955). 
3Helen A. Murphy, "The Spontaneous Speaking Vocabulary 
of Children in Primary Grades," Journal of Education, CXL 
(December, 1957), p •• 2 •. 
4Ibid. 
classrooms involved was: 


















_12_classrooms 1 70 ·classrooms. 
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Kindergarten words with the exception of local words 
were included regardless of frequency. In grades 1, 2, and 
3 only words that had a total frequency of 5 or more were 
included, all others were dropped. Use of this list is 
described by Murphy: "Teachers of Primary children 1-vill 
find here a suitable list for building an experience reading 
vocabulary, words for training listening skills, a source of 
material for applied phonics and an indication of interest 
areas of children."2 
In 1955, Price compared the speaking vocabulary list 
from Battit's study with the I.K.U. and Gates Lists. First 
a master list of all words occurring five times or more in 
all the grades in Battit ' s list was compiled. Then it was 
checked against I.K.U. and Gates Lists. A total of nine hun-
dred and six 1-vords were common to all three lists. 3 
1Ibid., p. 3. 
2Ibid. 
3 Ethel M. Price, 11 Comparison of Recorded Vocabulary of 
Children in Kindergarten through Grade III with I.K.U . and 
Gates Lists" (unpublished Master's thesis, School .of Educa-
tion, Boston University, 1955). 
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A compilation of vocabulary collected by Battit et al. 
and Corcoran et al. was undertaken by Dempsey et al •• A 
frequency of five was established as the criterion for 
I 
inclusion on the nevr list. The rrords were then classified 
as to specific areas. The unclassified rrord lists vrere 
found to compare favorably 1-rith the I.K.u., Rinsland, and 
Gates Lists. 1 
Reeve conducted an investigation of vocabulary of 
basic pre-primers, primers, and first readers of seven 
reading series . From the total of six hundred and thirty-
three different words introduced, one hundred and nine were 
found to be common to all the series, and forty-one others 
appeared in six of the seven series . Two hundred thirty-
one appeared in only one of the series. 2 
In 1959, Lurie et al. attempted a revision of the 
Gates Primary Word List. A master list of three thousand, 
two hundred and sixty-five words to supplement Gates List 
was compiled as a result of a frequency count of primary-
grade textbooks published since 1953. Lurie concludes: 
1Kathryn J. Dempsey et al., "A Compilation, Classifi-
cation, and Comparison of Lists of Spontaneous Speaking 
Vocabulary of Children in Kindergarten, Grade I, Grade II 
and Grade III" (unpublished Master's thesis, School of 
Education, Boston University, 1956). 
20li ve R. Reeve, ''The Vocabulary of Seven Primary 
Reading Series, 11 Elementary English, XXXV (April, 1958), 
pp. 237-39. 
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"The number of words found indicates that the reading vocabu-
lary of children has been greatly underestimated."1 
Another spealcing vocabulary list for kindergarten and 
third grade was recorded by DuVaul et al •• There uere some 
special uords from each group, however, the majority were 
common and DuVaul comments: "It would appear that children 
at this age have large speaking vocabularies."2 
In 1960, Dolch compiled a list of six hundred and 
eighty-four words "which actual experience has shovm were 
needed for simple storytelling."3 He states that these 
vrords are presented "as an aid in the preparation of books 
for children."4 
Fullmer and Kolson express one of the problems in 
using these numerous lists that have been compiled: "Pri-
mary vocabularies become long lists of words much too cum-
bersome for the teacher to handle efficiently. n5 ~u th this 
1Lois A. Lurie et al ., "A Primary Word List- A Revi-
sion of the 1935 Gates Primary iiord List 11 (unpublished ]!!as-
ter's thesis, School of Education, Boston University, 1959). 
2 
Ganelle DuVaul et al., "The Spontaneous Speaking 
Vocabulary of Children in Kindergarten and Third Grade" 
(unpubli shed ~fuster's thesis, School of Education, Boston 
University, 1960). 
3Dolch, "Needed Vocabulary," p. 531. 
4Ibid. 
5naniel vf . Fullmer and Clifford J. Kolson, "A Begin-
ning Reading Vocabulary," Journal 2£ Educational Research, 
LIV (Harch, 1961 ) , p. 270. 
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thought in mind they compiled a list of one hundred and 
eighty- four words to be used in testing of basic sight vo-
cabulary, as a vulde for experience charts, as a guide for 
authors , or for preventive and corrective instruction. 1 
Thus , we find that r esearch has provided many lists 
that can be used in determining the appropriateness of using 
any given word at various levels . The compilations of chil-
dren ' s speaking vocabulari es seem especially useful , for 
as Hildreth asserts , "the only sure test of a child ' s kno-vr-
ledge of a word is his abi lity to use it . "2 
1 I bid . 
2 
Hildreth , Teaching Reading, p . 55 . 
r 
CR.ItPTER I I 
PLAN OF STUDY 
CF..APTER II 
PLAN OF STUDY 
Justification ~ Study 
In the primary grades , oral reading is one of the main 
facets of the reading program. Some of the reason's for this 
are pointed out by Hildreth in her list of benefits derived 
from oral reading . She says that oral reading provides 
practice in using oral language; seems more real to the 
child; is a means of playing parts and expressing feelings; 
adds interest , and is a socializing factor; gives the teach-
er a check on abilities and difficulties; and , forces the 
1 
child to read every word . 
However , despite its benefits , the oral reading pro-
gram can become monotonous unless the teacher provides vari-
ety. ~1cKee stresses this in his statement that a "most im-
portant requirement of adequate instruction in oral reading 
is to give all pupils varied opportunities to engage in pre-
pared oral reading in connection with various types of school 
work . "2 
1Ibid ., p. 293 . 
2Paul !.1:cKee, ~ Teaching of Readinf in ~ Elementary 
School (Boston: Houghton Mifflin Co. , 19 8T; p. 604. 
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The reading of plays in the classroom can have other 
values as 1-rell as helping to provide the needed variety. 
Durrell l ists several 11values in making play reading a com-
mon practice . ''1 These are: 
1 . :EXpressive oral reading is best developed through 
play reading , since all parts are designed to be spoken . 
2 . Comprehension and interpretation are assured in play 
reading , since every line has a point in the devel opmer.~.t 
of characters or plot . 
3. Plays provide the audience situation, both for the 
audience and for the particip~~ts . 
4. A second or third reading of a play is relished by 
children , since the possibilities of varied interpreta-
tions are many , permitting new readers to display other 
values in the line . 
5 . Plays provide excel lent vocabulary enrichment . 
6 . Children who are reading in quite different levels 
may be combined in pl ay reading . 
7. Plays are excellent for bringing out undiscovered 
personality qualities in children . 
8 . Plays are desirable for stimulating discussion of 
personal qualities and habits , since the characters of 
the play can be talked about ivi thout self- consciousness . 
9. Plays are especial l y good for maintaining imagery 
and for providing an i maginative reading outlet for 
children uho are deficient in imagery. 
10 . Speech habits are i mproved through play reading . 2 
1Donald D. Durrell, Improving Reading Instruction 
(New York : Uorld Book Co., 1956) , p . 317 . 
2I bid ., pp . 317- 319 . 
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In recognition of the benefits derived from oral read-
ing, the need for variety in the oral readine program, and 
these values of play readi ng this study 1ras conducted . 
Subject Hatter .§.llil· Vocabulary Control 
Subject Y.!a tter 
From the revie'i·T of research conducted it 1ias determined 
that animals , everyday experiences and fairies were the 
three to9ics most interesting to primary grade children. 
The ten plays were then wTi tten i·ri th these three topics in 
mind . 
In the final distribution there are 4 plays ("A Friend 
for Tommy , 11 "The Dog 1fno \fan ted to Go to School , " "The Val-
entine Bunny ," and "\-Tillie , the Sad Little Pig 11 ) that are 
about animals . Everyday experiences of children provided 
the themes for 3 plays ( ".Ann ' s lap , 11 "Hike ' s Tooth, " and 
"The Big, Big Pig") . The remaining 3 plays ( "Hallovreen Fun , 11 
"Spring Is Here , " and "Teeny , the Elf") fall into thecate-
gory of fairy stories . 
As humor and plot were frequently mentioned as import-
ant components of stories interesting to children , an attempt 
was made to incorporate them throughout the plays . 
Vocabulau 
There was no attempt made for rigid vocabulary control 
in the ten plays , for , according to Durrell , "there is no 
need for strict vocabulary control , since each child has the 
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opportunity to v-rork up his part and to memorize it if neces-
sary. This helps extend the vocabulary and frees the child 
from the limited vocabulary essential to the sight reading 
of a larger selection . How·ever , the vocabulary of the play 
1 should be uithin the child ' s oral- language experience ." 
Hoi,rever , a random sampling of the vocabulary used uas 
made and checked against a list of words common to basal 
readers . I f the words were not present on this list they 
vrere then checked rrith Hurphy ' s "The Spontaneous Speaking 
Vocabulary of Children i n Pri mary Grades . "2 
Use ~ Informal Evaluation 
~ .Q! Plays 
The plays uere read in 5 different primary grade 
classrooms in 3 different schools . The total enrollment in 
the 5 classrooms was 141 pupils . Partic i pating sometimes as 
readers and sometimes as audience were 37 first graders , 65 
second graders , and 39 third graders . 
Evaluation 
For the informal evaluation , teachers were asked to 
report: ( 1 ) -vrhether or not the children liked the play; (2) 
any reasons given for likes or dislikes; (3 ) any comments of 
1Ibid., p . 318 . 
2Murphy , Journal 2f Education CXL (December , 1957 ). 
'! 
the children concerning the play; and (4) the teacher's 
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A Priend for Tommy 
Little Bird: 1•Iother, may I go to play i·ri th Sparrow this 
afternoon? She aslced me to come and visit her today. 
].!other Bird: Yes, but don't stay too long. Remember, be 
home before darlc. Have fun uith your friend! 
ToiDIJ.y Turtle: Hother, those birds up in that tree 1-rere 
talking about a friend. What is a friend? 
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Hother Turtle: A frien is someone lvho plays 1ri th you. :.ou 
have fun uith your friends. 
Tommy Turtle: I do? rfuo are my friends? 
11other Turtle: Oh, you haven't any friends yet, because you 
are only a fevr days old. \·men you are a little older, 
you will find some friends. 
Tommy Turtle: ~f'11ere 't·Till I find them.? 
J.Iother Turtle: You may find some in the forest or dm·m by 
the pond. Right now it is time for our nap in the sun. 
(They close eyes and settle dorm for naps, but soon--) 
Tommy Turtle: I'm not sleepy. ~~ybe I can quietly go for a 
rralk i·Thile I-iother is sleeping. Yes, that's it, I'll go 
and find a friend in the forest. ~mybe those birds can 
tell me "'vhere to look. 
(Off he goes into the woods.) 
Oh, 'V·rho are you? 
Benjie Bunny: I'm Benjie Bunny. ~fuo are you? 
Tommy Turtle: ~tr name is Tommy Turtle. Are you my friend? 
II 
Benjie Bunny: Yes, I'll be your friend if you will play 
with me. Let's play hop tag. 
Tommy Turtle: What is hop tag? Horr do you play it? 
Benjie Bunny: It is what my brothers and sisters play. 
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It 
is lots of fun. I'll be "IT" first. All you have to do 
is hop around and I' 11 try to tag you . Hop away, noiv, 
like this! 
Tommy Turtle: Oh dear! I can't seem to hop • . Is it all 
right if I just walk? 
Benjie Bunny: No, you have to hop. I can tag you too 
easily that "!vay. See - tag - you're it. Noiv you have to 
tag me. 
Tommy Turtle: All right, I'll try. 1~, but you hop real 
fast. Oh dear, I guess I can't. I can't go fast enough. 
Benjie Bunny: Well, if you can't hop any better than that, 
I'll have to find someone else to play with me. 
Tommy Turtle: Then I "'ion' t have a friend. Who is going to 
be my friend? 
Benjie Bunny: Let's see, Sammy Squirrel lives in one of 
those trees up there. Maybe he would play with you. 
Tommy Turtle: Oh, good! I'll see if I can find him! Good~ 
by and thank you, Benjie. 
(Off he goes farther into the woods.) 
Hi, up there! Are you Sammy Squirrel? 
Sammy Squirrel: Yes, I am. Who are you? How did you know 
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my name? I have never seen you before. 
Tommy Turtle: I am Tommy Turtle. I'm looking for a friend, 
someone to play with me. Benjie Bunny said that maybe 
you would be my friend. Will you? 
Sammy Squirrel: Sure, I'd like to be your friend. What 
does a friend do? 
Tommy Turtle: My mother says you play and have fun with 
a friend. 
Sammy Squirrel: Oh, I'd like to have some fun. Come on up 
here and we'll have fun playing tag in the tree branches. 
· Tommy Turtle: But I don ' t think I can climb trees. 
Sammy Squirrel: Well, try. You never know until you try. 
Tommy Turtle: No·, my feet can't pull me up. 
Sammy Squirrel: My mother says it's not safe for me to play 
on the ground , so I guess I can't be your friend after all. 
Tommy Turtle: Then 1-rhere am I going to find a friend? I'm 
getting so hot and tired. 
Sammy Squirrel: There is a pond over behind those trees. 
rfuy don't you go get a drink to cool off. Maybe you'll 
find a friend over there. 
Tommy Turtle: Thank you, Sammy. A cool drink would taste 
good. Is it very far to the pond? 
Sammy Squirrel: llell, it is a r.vay, but if you keep vralking 
you'll come to it. 
Tommy Turtle: I'll see if I can find it. Good-by Sammy. 
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(Off he goes in the direction of the pond.) 
It can't be too much farther. I hope not anyway. I am 
getting so hot and tired. 
Oh, there it is! I~, that water looks nice! It tastes 
good, too. 
Billy Beaver: You certainly are a thirsty turtle. 
Tommy Turtle: Oh, hello. Who are you? 
Billy Beaver: I am Billy Beaver. rlhat is your name? 
Tommy Turtle: My name is Tommy Turtle. Is this your pond? 
The water tastes so nice and cool. 
Billy Beaver: No, it isn't my pond. It belongs to lots of 
animals. Some turtles even swim in it sometimes. 
Tommy Turtle: Oh, that sounds like fun . I have never been 
swimming, though my mother said I could someday soon. 
Will you be my fri end and play in the 1-rater with me? 
Billy Beaver: I .would like to, but I have to be getting 
home to work . Beavers are busy animals you know. 
Tommy Turtle: No, I didn't know. I thought you might be my 
friend and play with me, but I guess no one -vrants to play 
with a slow little turtle like me. 
Billy Beaver: I would like to if I had time. I know, why 
don't you swim across the pond with me and I'll show you 
a short way to get home to your mother. 
Tommy Turtle: That would be fine. I am so tired of wallcing, 
and I'd like to get home to my mother. 
Billy Beaver: Let's go! I have seen turtles swim lots of 
times and I am sure you will be all right if you just 
follow me. Jump in! 
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Tommy Turtle: This water feels just as cool and nice as it 
looked and tasted. SvTimming is easy and fun! 
Billy Beaver: It sure is, especially on a good hot day. 
We are getting near the bank now. Be careful when you 
climb out. The mud is a little sli pery. 
Tommy Turtle: I guess I can climb out all right. Aren't 
you going to come out, too? 
Billy Beaver: No, I live over that way where you see the 
pile of sticks in the water. That is my home. I think 
if you just walk up this bank you will come to your home 
soon . 
Tommy Turtle: Thank you, Billy. I am glad I met you even 
if you can't be my friend. The swim vras lots of fun . 
Good-by! 
Billy Beaver: Good-by! Maybe I'll see you in the water 
again sometime. 
Mother Turtle: Why, Tommy Turtle, is that you c·or'ling up 
that bank? I have been looking all over for you. Where 
have you been? 
Tommy Turtle: Yes, I was just coming to find you, Mother. 
I have been looking for a friend. 
Mother Turtle: I told you we would find a friend later. 
Tommy Turtle: Yes, Mother, and I guess you were right. 
Mother Turtle: You have been gone quite a long time. Did 
you meet anyone? 
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Tommy Turtle: Oh yes , I met Benjie Bunny who told me about 
Sammy Squirrel. Then Sammy Squirrel told me about the 
pond. At the pond I met Billy Beaver who showed me how 
to swim and a short way home. But none of them could 
play with me and be my friend. 
Mother Turtle: I~ybe you didn't find anyone to play with 
but you did find some friends . 
Tommy Turtle: I did? What friends did I find? 
Mother Turtle: vlliy, Benjie Bunny, Sammy Squirrel, and Billy 
Beaver were all helping you like good friends do. 
Tommy Turtle: Do friends do that? I thought they only 
played with you. 
Mother Turtle: Oh, no, friends do other things, like help-
ing you. Tomorrow maybe we can find a turtle friend 
who will play with you. But now it is time for little 
turtles to be home in bed . 
Analysis 
Title: "A Friend for Tommy" 
Subject matter: Animals 
Characters: 5 boys and 2 girls 
Length: Approximately 1 ,200 words 











Results of vocabulary check: 











Comments of children: 
4 i-Tords 
"I like the animals." 











"It was funny how he got back to his !-1:other." 
"He didn ' t know what a friend vras! " 
"It's fun to read plays ." 
"Beavers really do work hard." 
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Ann'' s ~ ap 
J ack: 011, Mother, Tom is coming over to play. May we have 
some boxes? i'le want to build a fort. 
Mother: I think there are some boxes in the garage, right in 
front of the car. 
Jack: Good. 
Mother: Just be sure to close the garage door. 
Ann: I want to go out to play too! 
Jack: Girls don ' t build forts. 
Mother: Ann, why don ' t you play with Boots? Maybe he would 
like to ride in your doll carriage this morning. 
Jack: That's a good idea ! You can bring the cat to visit 
our fort when it is finished. 
Mother: Jack, I think the best place for your fort would 
be in back of the garage . 
Jack: All right, we will build it there. 
Mother: Here Ann. You put Boots in the carriage and I'll 
take it out for you. 
Ann: VTant to go for a ride, Boots? All right, here we go! 
Mother: Now both of you stay right in our yard to play. 
Jack, please keep an eye on your little sister . 
Jack: I will, just as soon as we get the boxes from the 
garage . 
Mother: I'm going back in the house now. Have fun! 
Jack: Come on, Tom. Hurry up! 
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Tom (coming into yard): All I could get was one box at my 
house. 
Jack: That's all right. Mom says there are some in our 
garage. 
Tom: Good! Let's get them. 
Jack: We'll be right back, Ann. 
Ann: All right, Boots and I are having fun. 
Tom: These boxes are going to make a swell fort. 
Jack: They sure are. Can you carry two at a time? 
Tom: Yes. Let's just take these out now. 
Jack: That's a good idea. Then we can come back to get 
more when we need them. 
Tom: I'll leave the door open just a little. 
Jack: Come on, Ann. We're going out back of the garage. 
vfuy don't you bring Boots out there? 
Ann: I'll let Boots sleep in the carriage now. I'm going 
to play in the sand. 
Tom: Hi, Billy. 
Billy: Hi, boys. What are you doing? 
Jack: We're making a fort. vfuy don't you go get a box 
from the garage and come help us? 
Billy: Guess I will. It looks like fun. 
Tom: Good! Get one of those big boxes. 
Billy (coming back): How about this box? 
Tom: Yes, that's a good one. You work right over there. 
" 
Jack: You know, boys, this is going to be a swell fort. 
I think we should have more help and make it real big. 
Tom: Why donrt I go and ask Dick to help us? 
Billy: Yes, and ask him to bring some boxes, too. 
Tom: I'll be back soon. 
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Jack: Do you think this box is going to be high enough? 
Billy: Oh, yes. We don't need to have them all the same 
size. Some can be look-out towers! 
Jack: Yes, the soldiers can use them to see when the Indians 
are coming. 
Billy: Do you suppose we'll have it finished by afternoon 
so that we can play in it? 
Jack: I think so. Here come Tom and Dick now. We can 
finish it soon with all this help. 
Billy: Boy! Look at that big box Dick has! 
Jack: Dick! That box will make a good look-out tower for 
this side of the fort. 
Dick: You boys have got a nice fort. Thanks for asking me 
to help. It sure looks like fun. 
Billy: Come on, you and Tom get to "'vork. vle v-rant to play 
in it this afternoon. 
Jack (looking over at Ann): Ann, where are you going? 
Ann: I'm going to get Boots out of the carriage and take 
him in the house now. 
Jack: All right, I'll bring the carriage in later. Bye! 
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Tom: Jack, I think that we will need one more box for this 
side. 
Billy: There is one over there on the ground. Use that. 
Tom: Good! That will fit just right. 
Jack: Say, Tom, did we remember to close the garage door? 
Tom: No, I don't think we did. Did you, Billy, when you 
got your box? 
Billy: No, I left it open just a little. 
Jack: Guess I had better go close it. Mom said not to 
forget it. I'll be right back. 
Dick: O.K. Say, where are we going to have the gate of the 
fort? 
Tom: The gate is right over here. Didn't you see how we 
fixed it? This is the way you open and close it. 
Dick: Say, that is a good gate. 
Jack: Boys! Just stand back and look at the fort a minute. 
It looks pretty nice from over here. 
Billy: I think we need another window on this side, don't 
you? 
Tom: I d.on't think so. It would be just another place for 
the Indians to shoot their arrows in. 
Mother (coming around corner of garage): You boys have 
made a nice fort. 
Jack: Billy and Dick helped us. 
Mother: I see, and you did a good job. Jack, it is time 
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for you and Ann to come in to lunch now. You other boys 
had better go home now and eat, too. Then you can come 
back and play this afternoon. 
Tom: But, Ann already 1-rent into the house. 
Jack: Yes, she said she was going to take Boots into the 
house. 
Mother: I haven't seen her come in. Are you sure she didn't 
go out of the yard? I~ goodness, I guess you boys will 
have to help me find her. 
Dick: lve will. Do you suppose she went for a walk? I'll 
look down the street for her. 
Mother: That is a good idea. Billy, would you look up the 
street? 
Billy: Yes, I will. 
Mother: Then, Tom, will you please go next door and look in 
your yard? Jack, you look all around our yard. I'll go 
back in the house just to make sure she isn't in there. 
Tom: We'll bring her home. 
Mother: If you don't find her, please come back and tell me 
so I'll know. 
Jack: We'll find her! 
(They go to look, but soon they are all back in Jack's 
yard.) 
Billy: I didn't find her. 
Dick: Neit~er did I. No one had seen her down the street. 
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Tom: She wasn't in my yard. But my mother said she would 
come over and help us look for her. 
Jack: She certainly isn 't in this yard. 
Mother: Oh dear! She wasn't in the house either. 
Billy: Do you suppose we will have to call the police? 
That is what we did once when my dog got lost. 
Mother: Let's think a minute first. lihere else could she 
have gone,J_ 
Jack: I don't know. 
Mother: Did you boys close the garage door like I asked? 
Tom: Jack closed it, didn't you? 
Jack: Yes, I did. 
Billy: But you didn't close it until after Ann had gone. 
Jaok: That is right . lie left it open a little while we 
were still getting boxes. 
Tom: Maybe she is in the garage. Let's look! 
:r.1other: That must be where she is! 
(They all go in the garage.) 
Ann! Ann! 
Dick: I don't see her in here anywhere. 
Billy: I don 't either. Is she in one of those boxes, Tom? 
Mother: Sh-sh-sh. Look in the car. 
Tom: There she is! In the car! 
Jack: Boots is with her, too! 
Billy: They are both sound asleep. 
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Mother (opening car door): Come on, Ann . rlake up! It is 
time for lunch! 
Ann (sleepily): Hello, boys . vfuat are you all doing in 
here? 
Dick: We have been looking for you . 
Jack: Yes, what are you doing in here? We thought you went 
into the house. ' 
Ann: The door was open so Boots and I decided to come in 
here. We looked around . Then the door closed so we 
couldn't get out. 
Jack: That must be when I closed it • 
.Ann: Boots and I were both tired so we decided to get in 
the car and have a nap . I'm hungry now, though. 
Mother: It is time for all of us to go to lunch. Thank you 
boys, for helping. 
Tom: Next time, I guess we had better remember to close the 
garage door. 
Mother: Yes, you had better. Now let's go to lunch so you 
can come back to play with your fort this afternoon. 
Jack: Yes, don't forget , boys! Bye! 
Other boys: Good-by! See you later! 
Ann: I had a good nap , did you Boots? 
,, 
Analysis 
Title: "Ann 1 s Nap " 
Subject matter : Children ' s everyday experiences 
Characters: 4 boys and 2 girls 
Length: Approximately 1,200 words 













Results of vocabulary check: 
Basal word list 
Grade 29 words 85 
Grade 2 2 words 6 
Grade 3 0 0 

















Comments of children: 
"Ann was like my little sister . 11 
"I'm going to build a fort like that! 11 
"She iias a funny little girl ." 
"I liked the part where they found Ann." 
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Tilly, a doll 
Cloim, a doll 
Jane, a girl 
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Hall.owe en UY!.. 
Jack {whispering): Come on, Tilly, wake up! It is time to 
get ready. 
Tilly {slowly stretching and then suddenly jumping up): Oh, 
yes, Jack, I'm ready. You said you would tell me just 
what to do. ·what do I do first? 
Jack: \'Tell, first you must get the match and light my 
candle so I can see. Quietly though, so "VTe don't wake up 
Jane. 
Tilly: I hope I can find that match that we got from the 
kitchen l ast n~ght • . Here it is right under the table 
where I put it. 
Jack: Be careful when you take off my hat! 
Tilly: I'll try not to drop it. Oh, I really have to 
stretch to reach your candle. 
Jack: Thank you, that is better. Now I can see. 
Tilly: It sure is better! Oh, but it is a dark night. 
Jack : Now don't go getting scared or we won't have any fun! 
Can you be very careful and help me over to the window 
sill? Don't drop me! {Tilly tries to lift him.) 
Tilly: Oh, dear! I guess you are too heavy for me. Do you 
have to be on the windo1v sill? 
Jack : Yes, I must. I'll be much more scary over there. 
Tilly: vlell, how are we going to get you over there? 
Jack: Maybe you could wake up the clown do l l. He looks 
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big enough to help us. 
Till y: Yes, that's it. I am sure he will help us. (She 
goes over to Clown.) Come, Clovm, wake up! We need you 
to help us! 
Clown: What? Who needs my help? Oh, it is you, Tilly. 
Aren't you supposed to be in bed? 
Tilly: Jack and I want to have some Halloween fun with 
Jasper the cat. We want to put Jack on the window sill. 
You look so big and strong we thought you might help us. 
Clovm: Of course I'm big and strong and I'm always ready 
for fun! I'll be glad to help. 
Jack: Then hurry up and get me to that window sill. Jasper 
will be here before we know it. Careful now! 
Tilly: Oh, Jack, you do look scary over here. I guess we 
will be ready for that mean old cat tonight. 
Jack: We sure will. We'll teach him not to play jokes on 
us all the time. He certainly won't stick around to 
scare you like he did last year. But hurry now - you and 
Clown must get ready too. 
Clown: 1ihat will I do? I don't look very scary. 
Jack: No, you don't. But don't worry, we'll think of some-
thing. Let's get Tilly ready first though. 
Tilly: I have to get Jane's little broom. Do you think it 
will be all right even if it is red? 
Jack: Certainly. The color doesn't really matter as long 
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as you look scary. Get the mask too and pull do~~ your 
hair. 
Tilly: Where do you think I should be - near the bed? 
Jack: No, right over here under me so my candle light 
shines on you a little. 
Tilly: How do I look? 
Clown: You look like a witch to me! 
Jack: Silly! That is what she is supposed to look like! I 
think something is missing though. Maybe your hair isn't 
long enough. 
Tilly: I've pulled it down just as much as I can. Poor 
Jane will have a hard enough time fixing it tomorrow. 
Jack: I lmow- your hat! Where is the vritch hat we fixed? 
Tilly: Oh, yes! I put it under the bed so nothing would 
happen to it. Clown, would you get it for me? 
Clown: Sure, just where is it? 
Tilly: It is under Jane's bed on that side. Here, I'll 
show you. 
Jack: Be careful, Tilly. Don't bump into that chair. 
(She does - BUMP!) Sh-sh~sh. You'll wake up Jane. 
Tilly: It's this pesky old mask. I can't see through these 
holes too well. 
Jack: I guess it is a little big, but it does make you look 
scary. Now, Clown, how are we going to make you look 
scary? 
Clown: I'm pretty good at looking funny. Won't that do? 
Tilly: No, you're supposed to look scary on Halloween. 
Besides, we want to scare that mean old cat. Think of 
something quick Jack, before Jasper comes. 
Jack: I know, Clown, how would you like to be a ghost? 
Clown: A ghost! Oh, boy! Then I can say oo-oo-oo-oo. 
What must I do to be a ghost? 
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Jack: You must get one of the sheets off Tilly's bed. She 
can help you cut holes for your eyes and put it on. 
Tilly: That's a good idea. Clown, you get the scissors out 
of Jane's desk while I get the sheet. 
Jack: Stop! Listen! Do I hear someone coming? Quick! 
Maybe it is Jasper. 
Tilly: Oh, I hope not, yet . (They all stand and watch the 
door.) Good! It wasn't Jasper. Clown, give me the 
scissors so I can get these holes cut. 
Clown: Be sure to cut them big enough so that I can see. 
Tilly: How do those holes look? Here, let's try it on and 
find out. How does he look, Jack? 
Jack: Fine. Can you see, Clown? 
Clown: Yes, I can see pretty well. Where do you want me to 
stand~ 
Jack: You can stand right over here near me so that some 
light will shine on you too. Tilly, you had better get 
in your place now too. 
" 
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Tilly: Be careful for that chair, Clown! 
Jack: There. Everyone is ready. We'll give that cat the 
scare of his life. 
Tilly: Sh-sh-sh. I think I hear him. (They all watch as 
the door is slowly pushed open.) 
Tilly and Jack: BOO! 
Clown: Oo-oo-oo-oo. 
(The cat takes one look and runs out with the door 
banging behind him.) 
Tilly: Did you see him run! 
Clown: Oh dear, I only got a chance to say oo-oo-oo-oo once. 
Jack: Sh-sh-sh. I think that banging door is waking Jane. 
Jane (sitting up in bed): What was that bang? Why, Jack 
O'Lantern, I thought I blew your candle out. And where 
did that witch doll come from? Why, there is a ghost 
doll too. 
(She gets out of bed and comes over to window to see.) 
Why, Tilly, it is you! Now who dressed you up to look 
like a witch? And Clown, you certainly look funny as a 
ghost. My goodness, you both should be in bed. Here, 
I'll take those things off and that's just where you 
will go. Now, to blow out Jack's candle. (As she bends 
over to blow out the candle, Tilly, who she is holding, 
whispers in Jack's ear.) 
Tilly: Good night and thank you for the Halloween fun! 
Analysis 
Title: "Halloween Fun" 
Subject matter: Fairies 
Characters: 2 boys and 2 girls 
Length: Approximately 1,000 words 









Results of vocabulary check: 
Basal 1-rord list 
Grade 16 words 
Grade 2 3 words 




Speaking vocabulary 4 words 
Comments of children: 











"I liked Tilly. It rr6uld be fun to have a doll like her. " 
"Clown was a funny doll. 11 
"Jack O'Lantern was a good planner. 11 






Copyright by Alice G. ifni ting - 1963 
67 
Mike'' s Tooth 
Mike: Mom! Mom! 
Mother: Yes, Mike, what is the matter? 
Mike: You know what happened to Jeff this morning? 
Mother: No, I don't. lihat happened? 
Mike: One of his teeth fell out. One of the front ones-
right here. 
Mother: He will be getting some big new teeth soon. 
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Mike: His mother told him that he could save it and put it 
under his pillow. She said a fairy would take the tooth 
and leave something for Jeff. Will a fairy do that? 
Mother: We'll have to wait and see. 
Mike: Oh, 1-Iother, can I pull one of my teeth and put it 
under my pillow? 
Mother: Not until they get loose. You wait. Someday soon 
you'll find one of your teeth is ready to come out. 
Mike: Look, Mom. I think this one is a little loose. 
Mother: Maybe, just a little . But it isn't ready to pull. 
Mike: May I go back over to Jeff's house to play? 
Mother: Yes, for awhile. Be sure to come home at dinner 
time. 
Mike: I'll see you later. 
**************iE-***** 
Later, in Jeff's backyard: 
Mike: My mother says I'll begin to lose my teeth soon. 
Jeff: I was sure surprised when mine fell out. 
Mike: What did you do to make it come out? 
Jeff: Remember I told you last week that it was loose? 
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Well, today I was just taking a bite out of an apple and 
the tooth fell right out. 
Mike: 
Jeff: 
I sure wish one of mine would do that. 
Why don't you try eating an apple? 
Mike: Do you suppose it would work? 
Jeff: Let's try it. MY mother will let us have an apple. 
Wait right here and I'll get one. 
Mike: Thanks! I'll see if I can make my tooth loose while 
you're gone. 
(Jeff runs into house, but is back soon.) 
Jeff: Here's your apple. 
Mike: That didn't take you long. 
Jeff: The apples were right on the kitchen shelf. Hurry up 
and take some bites. 
Mike: Is this the way? 
Jeff: Yes. Just the way you always eat an apple. Boy! 
That fairy sure will be busy tonight. She will have to 
come to both of our houses. 
Mike: Yes, if this works . I've eaten two bites already and 
nothing has happened yet. 
Jeff: Keep trying. Bite just as hard as you can. 
Mike: I am. Real big bites, too. 
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Jeff: Just be careful that you don't swallow your tooth 
when it does fall out. 
Mike: You watch so you can tell me as soon as it comes out. 
Jeff: Oh, I think you'll feel it. 
Mike: The apple is almost gone. It better happen pretty 
soon. 
Jeff: Oh dear, maybe it isn't going to work. 
Paul: Hi, boys! What are you doing? 
Jeff: Hi, Paul. We are trying to make one of Mike's teeth 
come out. He . I wants to leave it for the fairy tonight. 
One of mine came out, ·and I'm going to leave it for the 
fairy. 
Mike: Do you know how to make them come out? I've eaten a 
whole apple, but mine didn't come out like Jeff's. 
Paul: Let's see. My teeth came out quite a while ago when 
I was in the first grade. I know my Mom pulled some of 
them for me. 
Jeff: Mike's mother said he would have to wait awhile so 
that won't work. 
Mike: Can't you think of something else? 
Paul: Well, one time my Dad tied a string around my loose 
tooth. He held on to the other end. Then when I turned 
around and ran, the tooth fell out. 
Jeff: That's a good idea. Let's try that, Mike. 











get a piece in my house. 
Why don't you run quickly and 
hurry. I have to go home soon. 
run fast! 
not far to his house. It won't 
.Mike: He has good, long, running legs. 
Jeff: I hop~ this works. 
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get it? 
take him long • 
~ke: So do I! I don't think we'll have time to try any-
thing else. MY Mom said to be sure to be home at dinner 
time. 
Jeff: I think I see him coming now. 
Mike: Yes, I think so. Paul said he lost his teeth when he 
was in the first grade. Does everybody lose their teeth? 
Jeff: MY Mother said yes. It's because there has to be 
room for big grown-up teeth to come in. 
Mike: Did you get the string, Paul? 
Paul: Yes, here it is. Now show me which tooth is loose 
and I'll tie the string around it. 
Mike: This one right here is a little loose, I think. 
Paul: Open your mouth wide. 
Jeff: Be sure to tie the string tight. 
Paul: I will, but it is kind of hard to get it around that 
little tooth. There! 
.Mike: All finished? Good! I was getting tired of holding 
my mouth wide open. 
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Jeff: You still have to hold it open a little so the tooth 
will come out. You look funny with that string hanging 
from your mouth. 
Mike: It feels funny, too. Now what do I do, Paul? 
Paul: I'll hold this end of the string. Then, you turn 
around and run. 1ihen the string gets tight, it will 
pull your tooth right out. 
Mike: It won't hurt, will it? 
Jeff: I didn't hardly feel it, when mine came out . 













I guess so. 
One, two, three, GO! 
That's it, run fast, ~like. 
The string is getting tight. There it comes! 
Open your mouth, Mike . Let's see the empty space. 
It didn't hurt a bit. 
I'll get the tooth off the end of the string. 
Where's the space? 
It's right here. Oh, not The tooth is still there. 
There isn't any tooth on the end of the string. 
What happened? I followed your directions. 
Must be the string just slipped off the tooth. 
Paul: I guess so. Can't be the tooth is loose enough to 
pull yet. 
Jeff: Do you think you had it tied tight enough? 
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Paul: I think so. Do you want to try again, Mike? 
Mike: I guess I can't. I think I hear my mother calling. 
Oh dear, I hope I'm not late. 
Jeff: It is your mother. She sounds kind of cross. 
Mike: I better run. I'll see you boys later. 
Paul: I have to go, too. Good-by. 
Jeff: Come again, boys. 
(The boys run toward their homes.) 
Mike: I'm coming, Mother. 
Mother: Good! You are late, but be careful. Don 1 t run so 
fast. You'll stub your toe and fall. 
Mike: Ow! Oo-oo-oo. 
Mother: I told you, you would fall. That 1 s all right now. 
Get up and we 1 ll see where you're hurt. 
Mike: I'm bleeding! 
Mother: Where? Here, let me see! It 1 s your mouth. I 
guess you bit your lip. 
Mike: It hurts. 
Mother: Come in the house. I'll wash it with cold water. 
Then it won 1 t hurt. 
(They go in the house and Mother washes it with cold 
water.) 
Mike: It feels better, now. Has it stopped bleeding? 
Mother: Almost. Can you open your mouth a little wider for 
a minute. There! 
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Mike: Oh, what did you do? 
Mother: You look in the mirror and see. 
Mike: Why, there is an empty space in my mouth. Did my 
tooth come out? 
Mother: Yes, here it is. 
Mike: Did I knock it out when I fell down? 
Mother: You made it loose. It was just hanging so I pulled 
a little and out it came. 
Mike: Now the fairy can come to my house tonight. 
Mother: You had better take the tooth and put it in a safe 
place until tonight. Then you can put it under your 
pillow. 
Mike: Oh, I will! Just wait until Jeff hears how my tooth 
came out! 
.Analysis 
Title: "Mike's Tooth" 
Subject matter: Children ' s everyday experiences 
Characters: 3 boys and 1 girl 
Length: Approximately 1,000 words 






don ' t here 
gone will 
t ake come 
if your 
dear tuo 
f a rJ get 
Results of vocabulary check: 








Comments of children: 














"I liked Hike's part." 
"I liked the part where they w·ere trying to pull the 
tooth with a string." 
" I liked the part where he stumbled and fell." 
"It fits our 1-Iike--he has a tooth gone." 




Ic1r . Sun 
Purple Violets (three) 
Trees (five or more) 
Willows (any nwnber) 
1-fr . Rabbit 
Grandfather Frog 
Turtle 




Spring 1§. ~ 
Spring Fairy: I am getting so tired of sitting around doing 
nothing. I wish there was something to do! 
Winter Fairy: You might as well take a nap with Summer and 
Fall. I ' m going to keep winter here for a while yet. 
Spring Fairy: But I don ' t want to take a nap. I think it 
is time Spring came . Why don ' t you melt all the snow and 
take away your cold winter 1-teatner? 
Winter Fairy: I can ' t do that . It is not time for Spring . 
Spring Fairy: Well, I think it is! If you don ' t help me 
I ' ll go to see Mr . Sun . I think he will be ready to 
warm things up . 
Winter Fairy: I think you j ust got up too soon. You are 
still tired and cross . 
Spring Fairy: I guess I ' m not. You just wait and see what 
Mr. Sun says - - {calling ) - - oh, Mr . Sun! ~~ . Sun! 
Mr . Sun: (yawning) Yes , what is the matter? ~fuy Spring 
Fairy what are you doing here so early? 
Spring Fairy: It is not early! I want you to begin to 
shine longer and brighter and warm things up so Winter 
Fairy will have to go . 
Mr . Sun: Oh, I can ' t do t hat . It is not time . 
Spring Fairy: I say it is t i me! (She stamps foot . ) We are 
going to have Spring begin today! 
Mr . Sun : All right , go ahead and have Spring today , but I' m 
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not going to help! Come on Winter Fairy, let's go and 
tend to winter weather. 
(Mr. Sun and Winter Fairy leave.) 
Spring Fairy: Lazy Mr. Sun. I don't need your help anyway! 
(She goes into woods, looks around and then picks a spot 
under some trees where the snow is not too deep. She 
bends over.) 
Violets! Violets! Come, show your pretty faces. Spring 
is here! 
First Violet (peeks up): Hello, Spring • . Brr-rr-rr-rr, but 
it is still cold. (Quickly goes back down.) 
Second Violet: I'm not tall enough to grow up through all 
that snow. I'm going back to sleep. 
Third Violet: Oh, we can't come up when it is this cold. 
Spring Fairy: Oh dear, I guess the violets can't help me. 
Maybe someone else can. I know -- the trees! Trees! 
Trees! It's time to pop your buds and show your green 
leaves. 
First Tree: Spring Fairy it is good to hear your voice. 
Second Tree: Yes, we are so tired of holding all this cold 
snow on our branches . 
Third Tree: But we cannot pop our buds and show our green 
leaves until Mr. Sun warms the air and melts the snow. 
Fourth Tree: All this cold air and snow would freeze out 
pretty green leaves. 
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Spring Fairy: But Mr. Sun won't shine any more until I 
show him it is really time for Spring. Won't you please 
help me? 
Fifth Tree: We are sorry Spring Fairy. We would like to 
help you, but we can ' t . We ' ll pop our buds just as soon 
as it is warm enough. 
Spring Fairy: Well , maybe the willows can help me . They 
are always early. 
(She goes over to the willows that grow near the pond . ) 
Willows! Willows! Please send out your pussies and 
show us that Spring is here! 
Willows: We are not going to send our pussies out to freeze. 
You won't see pussy willows until the sun is nice and 
warm. 
Spring Fairy: Oh dear they sounded rather cross. Maybe I 
had better speak to some animals next . 
(Just then a rabbit jumps out from behind some bushes . ) 
Mr . Rabbit I am so glad to see you are helping me. At 
least you came out today. 
Mr . Rabbit: Yes, I like winter weather, but it does seem 
good to hear your voice , Spring Fairy. 
Spring Fairy: Thank you , ~~ . Rabbit! Now I'm going to see 
if I can't get some more animals to come out . 
(Mr . Rabbit hops away and Spring Fairy bends over and 
knocks on the ice covering the pond . ) 
Frogs! Frogs! Won't you please come up and sing so 
that everyone will knorr that Spring is here? 
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Grandfather Frog: You are a silly fairy. Can't you see 
that there is ice on the pond? We can't come up until 
the werm sun melts the ice! 
Spring Fairy: I did not think of that. Maybe I can find 
some turtles in the mud around the pond. Turtles! 
Turtles! Spring is here! Please come up! 
Turtle: I8 there some nice warm sun to sit in? 
Spring Fairy: The sun isn-' t shining right no-vr, but it 
will be soon. 
Turtle: We can ' t come up until there is sun to lvarm our 
houses. We will see you later! 
Spring Fairy: Oh dear, I guess no one will help me. 
(She begins to cry. I4r . Sun comes back.) 
Mr . Sun: Now turn around Spring Fairy, so that I can dry 
those tears. I'm sorry I was so cross. Winter Fairy 
has just told me that I can get up early tomorrow and 
shine for you. 
Spring Fairy: Will you? I'm sorry that I was cross too. 
As you can see everyone really waits for you to tell them 
that Spring is here. 
Mr. Sun: Yes, they like to feel my warm rays, but you knovr 
they won ' t vrake up until you call to them. Let' s work 
together tomorrow and then Spring 1'1ill be really here! 
Title: "Spring Is Here 11 
Subject matter: Fairies 
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.Analysis 
Characters: 4 boys , 2 girls and 10+ may be read by either 
boys or girls 
Length: Approximately 800 words 
Vocabulary sample: 19 words 
I someone Frogs 
go on did 
Stm ¥.1!.' . be 
will it turn 
going us you 
some better 
i s to 
Results of vocabulary check: 
Basal word list 
Grade 1 15 words 77% 
Grade 2 2 words 11% 
Grade 3 vrord 6% 
Speaking vocabulary 1 v-rord 6% 
Comments of children: 
"I liked the characters . II 
"I liked the story." 
"I liked the arguement . II 
"I liked the ending where they decided to work together e II 
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Teeny 1 ~~ 
First Elf: Here are some more dolls for you, Teeny. 
Second Elf: Hello, Teeny. How are you? 
Teeny: Oh, all right, I guess. 
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First Elf: You don't sound too good. 1ihat is the matter? 
Is this Christmas rush too much for you? 
Teeny: No, it's not that. I like it when everybody is busy. 
Second Elf: Everyone certainly is busy. I guess all the 
toys and candy will be ready for Santa Claus tonight. 
Teeny: I hope so. 
First Elf: You look a little pale. Are you sure you feel 
all right? 
Teeny: Yes, it is just that I am so tired of being the 
smallest elf and being called Teeny. 
Second Elf: I think that is a nice name and what is the 
matter with being the smalle,St elf? 
Teeny: Why, I never get any important jobs to do. I never 
help to pack Santa's sleigh, make toys for boys, or fix 
the dolls' pretty dresses! All I ever do is paint the 
dolls' mouths. I'm getting tired of it! 
First Elf: That is an important job. 
Second Elf: It certainly is. The little girls 1-rouldn' t 
like the dolls very well if they didn't have your pretty 
smiles. 
Teeny: Oh, I don't know! Anybody could put a little paint 
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on a doll ' s mouth. I 'd rather do something else. 
First Elf: Sh-sh. Here comes Mrs. Santa. Don't let her 
hear you complaining. 
Mrs . Santa: Hello, there . How ' s everything in the doll 
department today? I think we are going to have more toys 
than ever for Santa to deliver this year. 
First Elf: Everything seems to be fine! 
Second Elf: Yes, we just brought the last group of dolls 
for Teeny to put on their smiles. 
Mrs . Santa: Good, good! I guess Santa will be ready to 
leave on time tonight . 
First Elf: These dolls are ready for Santa's pack, aren't 
they, Teeny? 
Teeny: Yes, they all have their smiles. 
Mrs. Santa: I'll help you carry some . MY, what pretty 
smiles these dolls have! 
Teeny: Thank you, ~~s. Santa. 
(Mrs. Santa and the two big elves leave .) 
Teeny: Just look at these dolls, dolls, dolls . I'm sick 
and tired of dolls! 
Party Doll: Oh, Teeny, please don't look so cross. 
Ballerina Doll: Please , we are afraid you'll begin to make 
us look cross! 
Teeny: I'd like to put something besides smiles on you. 
Ballerina Doll: But we want to make the little girls happy. 
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Baby Doll: If you're so tired of painting smiles, why don't 
you ask Santa for a different job? 
Teeny: 'I don ' t think he would give me a differ ent job. He 
would say I was too small . 
Baby Doll: Oh, he might find something else for you to do. 
lihat would you like to do anyway? 
Teeny: I ' d really like to go with Santa tonight and put 
dolls in the stockings . 
Party Doll: Oh, no! That is Santa's job. 
Teeny: Well, I think it is time I had a chance to do some-
thing different . Besides, I think Santa needs a little 
help! 
Baby Doll: Yes , I think he does, too. 
Ballerina Doll : If you really want to try it, you could hide 
in one of our boxes . 
Party Doll: I don ' t thi nk that is a good idea . Who is 
going to finish the smiles on those dolls? 
Teeny: I could finish those first. 
Baby Doll: That ' s right . Then you can get in my box with 
me . There is room because I don't have a big skirt like 
the other dolls . 
Ballerina Doll: You will have to hurry though. The other 
elves will be coming back to get us . 
Teeny: I t won ' t take me long to do these few dolls . 
Party Doll : Be sure to give them pretty smiles . 
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Teeny: I will! I'll give them beautiful smiles! 
Ballerina Doll: Quick, Teeny. I think I hear someone coming. 
You had better come and get into Baby Doll's box. 
Teeny: I'm co~ing. Can you move over just a little? 
Baby Doll: There, how is that? It is a good thing you are 
small. 
Party Doll: Sh-sh-sh. 
First Elf (coming in): Well, Teeny, have you finished those 
dolls? 
Second Elf: Teeny, where are you? 
First Elf: That's funny. I guess he isn't here. 
Second Elf: I think he finished the dolls' smiles, though. 
First Elf: Not quite. There are two here that still don't 
have any smiles. 
Second Elf: Oh dear! Where do you suppose he went? 
First Elf: I don't know, but we haven't time to look for 
him. We'll just have to take these that are finished. 
Second Elf: Yes, Santa was almost ready to leave. I hope 
he won't need these dolls. They certainly don't look 
very nice without smiles. 
First Elf: We better leave them here and hope that Santa 
doesn't need them. Come on, load up! 
Second Elf: This doll is sure a heavy one. I wonder what 
kind it is. 
First Elf: Don't take time to look now. Santa is waiting! 
(They hurry out with the boxes of dolls.) 
In Santa's sleigh as it travels along : 
Teeny (whispering): Baby Doll, do you suppose it is all 
right if I climb out now? 
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Baby Doll: You had better wait until we are a little farther 
from the North Pole. Santa might take you back. 
Teeny: I'll wait awhile then. MY, but it is stuffy in this 
old box. 
Baby Doll: I know, but we have to be packed tight to make 
room for all the toys. 
Teeny: Guess it does take a lot of toys to fill the stock-
ings of all the boys and girls. 
Baby Doll: It sure does! Listen, I think Santa is stopping. 
Santa: Let's see, this little girl wanted a doll. I think 
a baby doll would be right for her. Let's see if this 
isn't one. (opening box) Why, what is this? 
Teeny: It is Teeny, Santa. Please don't be cross with me. 
I wanted to come along to help you. Baby Doll let me 
hide in her box. 
Santa: That is why the dolls vTere not finished. 
Teeny: I did all but tw·o! 
Santa: Yes, but we may need those two. Well, I don't have 
time to take you back to the North Pole now. You had 
better climb out of that box. 
Teeny: Can't I help you, Santa? 
Santa: Well, I must go dow·n this chimney and fill this 
little girl's stocking. When I come back, we'll see 
what you can do . 
Teeny: Thank you, Santa . 
Santa: You stay right here in the sleigh now! 
Teeny: I will! 
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(Santa goes down the chimney 1'"l"i th toys, but is soon back.) 
Teeny: That didn't take long . 
Santa: No, I have to be fast in order to get to all the 
houses. 
Teeny: Did you think of something I could do? 
Santa: Do you suppose you could get the toys from the back 
of the sleigh for me? 
Teeny: Oh, sure, I could! 
Santa: Then I'll tell you what we need as we ride along. 
You can have them already for me when we stop at each 
house. 
Teeny: Oh, good! That will help you be even faster. 
Santa: Yes, it will. Now let's get busy. 
(Teeny and Santa work together.) 
**.;"********~'"*-~***~~** 
Later: 
Santa: Teeny, you are a big help . We are way ahead of time. 
Teeny: Thank you, Santa. I am having fun, too. 
Santa: Hm·r are the toys lasting? Do we have many left? 
Teeny: There are lots and lots left. My goodness, wait! 
Santa: What is it? What is the matter? 
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Teeny: Oh dear, Santa, there are only five dolls left. 
Santa: That is what I was afraid of! Maybe I'll have to 
disappoint some little girls this year. You see, Teeny, 
your job of painting smiles is important. 
Teeny: Yes, I am sorry I didn't finish those dolls! 
Santa: Well, there is nothing we can do about it now·. 
Teeny: But, Santa, those little girls will be sad if they 
don't get their dolls. Isn't there something vre can do? 
Santa: I'm afraid not. We are ahead of time, but we still 
don't have time to go way back to the North Pole for a 
fevr dolls. 
Teeny: Oh dear! 
Santa: It is too bad, but we do have some other toys we 
c~~ give them, don't we? 
Teeny: Oh yes, there are lots of other toys. But, Santa, 
I have an idea. 
Santa: You do? Well, what is it? 
Teeny: The sleigh isn't as heavy as it was . Do you still 
need all the reindeer to pull it? 
Santa: No, I suppose we could spare one reindeer. But even 
Rudolph couldn't go back to the North Pole alone to get 
those dolls. 
Teeny: But, couldn't I go with him? I could ride on his 
back. 
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Santa: Maybe you could. Yes, I do believe you and Rudolph 
together could do it. You could go now and then meet me 
later. 
Teeny: We'll try to get back before you run out of dolls. 
Santa: I think you can. Rudolph is a pretty fast reindeer. 
As soon as we stop on this next rooftop, I'll unhitch 
Rudolph and you can go. 
Teeny: Maybe we can get some extra dolls, too, if the other 
elves have some more ready. 
Santa: Here we are. I'll unhitch Rudolph before I go dorm 
the chimney. 
Teeny: I guess you'll have to help me get up on Rudolph's 
back. 
Santa: I will. 
knows the 1.:ray. 
Teeny: We will! 
my job first! 
Therel Now you hold on tight. Rudolph 
Bring back all the dolls you can. 
And, Santa, next year I'll be sure to do 
Santa: Good, then maybe I'll let you help me again. Hurry 
now. Good-by! 
Teeny: We'll see you later! 
(After watching Rudolph and Teeny leave, Santa takes 
his pack and goes down the chimney.) 
Analysis 
Title: "Teeny, the Elf" 
Subject matter: Fairies 
Characters: 4 boys and 4 girls 
Length: Approximately 1,400 words 










you ' re 
would 
different 
don ' t 
Results of vocabulary 
























Speaking vocabulary 7 words 18% 
dolls 
have 










don ' t 
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Comments of children: 
"I like Christmas stories . " 
"Teeny was a naughty el f . " 
"He really helped Santa." 
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"I ' d hate to have Santa run out of toys before he got 
to my house ." 












~Big, Big Pig 
Come on, Ellen. Wake up! 
I'm still sleepy. 
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Betty: You must get up. 
and Grandmother's farm. 
Remember we are at Grandfather's 
And, we are going to see all the 
animals today! 
Ellen: That's right. Grandfather said we could see them 
the first thing this morning. 
Betty: I think David and Baby Danny are downstairs. Hurry, 
so they won't go without us. 
Ellen: I'll hurry. But, Grandfather will wait for us. 
Betty: Oh, I'm so glad we came to the farm, aren't you? 
Elle~: Yes, I am. I wanted to go to the barn to see the 
animals last night when we got here. 
Betty: I know, but Grandfather said they were all sleeping. 
Ellen: I guess they'll be awake this morning. I'm ready! 
Betty: Let's go downstairs. 
Grandmother: Here are the sleepyheads. Good morning, Ellen 
and Betty. 
Betty: Good morning, Grandmother. We were sleepy this 
morning. 
Ellen: But l'fe are ready to go to see the animals. Where is 
Grandfather? 
Grandmother: I am afraid you can't see the animals yete 
We have to eat breakfast first. 
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David: Then we have to wait for Grandfather. He had to go 
to see a man. 
Grandmother: Yes, Grandfather was sorry he couldn't be here 
when you got up, but Mr. Gray called and asked him to 
come over to his house. 
Ellen: I hope he hurries back. 
Mother: He will. I'm sure he will be back by the time you 
have ea ten your breakfast. 
Grandmother: Yes, nov-r let's sit down and eat a good break-
fast so you'll be ready when Grandfather comes. 
David: Come on, Baby Danny. Stop playing with your toys 
and let's eat. 
Danny: I am not a baby. I'm a big boy. 
Mother: Yes, you are a big boy. Just come and show them 
what a big breakfast you can eat. 
Later: 
Ellen: I have eaten all my breakfast. May I go watch out 
the window for Grandfather? 
Grandmother: Yes, you may, but don't go out. You must wait 
for the other children. 
Danny: I'm finished, too. 
Mother: You must drink the rest of your milk. 
Betty: I have finished. May I be excused? 
Mother: Yes. You may all be excused from the table. 
Betty: Mother, could we go outdoors and wait for Grand-
father? 
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Mother: Well , I don't know. What do you think, Grandmother? 
Grandmother: · Grandfather should be coming soon. Why don't 
you walk out to the barnyard fence and wait for him? You 
may see some animals on your way. 
Ellen: Oh, goody! Let ' s! 
Grandmother: Just be sure you don't go in the barn until 
Grandfather is with you. 
Mother: Danny, you stay right with your big brother and 
sisters. Don't get into any trouble. 
Betty: I'll watch him , Mother. 
David: Oh yes, we will be good! 
Mother: All right, good- by. 
Grandmother: Tell Grandfather to be sure to show you the 
new baby pigs. 
Ellen: We will! Good-by! 
Other Children: Good-by, we will see you later! 
**~~*·***·!t-*i~**·:l-***'~r***·:t-
Later, outdoors: 
David: Do you suppose we had better wait right here by the 
barn door? Then we can go in real fast when Grandfather 
comes . 
Betty: Grandmother said to wait by the barnyard fence . 





Look! What is that little building over there? 
I think that is the chicken house. 
I vrant to see the chickens. 
You can see some right beside the fence! 
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David: Let's walk farther around the fence. I think I can 
see a black and white cow. 
Danny: I want to see the cows! 
Ellen: It rrill be all right, 1-ron' t it? As long as rre are 
by the barnyard fence. 
Betty: I think so. How many cows can you see? 
David: I can see three or four. I wonder where the rest of 
them are.. Grandfather has more COifS than that. 
Ellen: Maybe they are in the barn. 
Betty: Grandmother said that some cows were out in the 
pasture. Can you see the cows, Danny? Here, peek 
through the fence. 
Danny: I see them. I want to see some more animals. 
David: Look! Here is a different fence over here. Is this 
still part of the barnyard? 
Betty: I don't know. 
Ellen: Look! It looks like there is a pig in there. 
David: 
Danny: 
Yes, yes! This must be the pig pen. 
See the big, big pig. 
Ellen: It sure is a big one. It must be a Grandfather pig. 
Betty: I don't think so. Doesn't it look like there are 
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some babies on the other side of the big pig? You know 
Grandmother said there were some new baby pigs. 
David: I think I see some little ones. This must be the 
mother pig. I wish she would come over here so we could 
see her better. 
Danny: Where are the baby pigs? 
Betty: See the big pig is lying down and the babies are 
right on the other side of her. 
Ellen: I can see her curly tail. 
David: Look, Betty, there is just room for us to crawl 
under this fence. Do you suppose we could go in and see 
them better? 
Betty: I don't think we should go in and disturb them. 





Let's go in. I want to see the babies. 
But the mother pig might hurt us. 
She is lying down . We don't need to get too close, 
just a little way so we can see better. 
Ellen: Please, Betty. 
Betty: Well, all right. But, we con't go too close and we 
will have to be very quiet. David, you crawl under first 
so you can help Ellen and Danny. 
Danny: Good, good! I'm going to see the baby pigs! 
David: Sh-sh-sh. Just whisper now. There, I' m under 1 
Ellen: Here I come! 
Betty: Put your head way down. Don't bump it. 
Danny: It is my turn now. 
David: Yes, come on. Now we'll wait for Betty. 
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Betty: There, I'm under. Be careful where you step and 
just whisper. 
Danny: I see one! 
Betty: Sh-sh-sh. Look, I think the mother is going to get 
up. We had better not go any closer. 
Ellen: Now we can see the babies. Aren't they cute! 
Danny: See all the curly tails! 
David: I think she is coming towards us. We had better get 
out of here1 
Betty: She is! Come on! Run to the fence! 
Ellen: Oh dear! I'm scared I 
Danny: I'm scared, too. 
Betty: Well, hurry up and get under the fence . 
David: Danny is next. Quick, she is getting closer. 
Betty: Hurry! We had better go quick. Get way down, 
Oh, dear, you tore your shirt. 
David: Never mind now. Get under the fence. 
Betty: Here, David, I'll help pull you under. 
Ellen: Look at her! Doesn ' t she look cross? 
Danny. 
David: She certainly does . We got out of there just in 
time. I could almost feel her coming behind me. 
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Betty: Sh-sh-sh. Danny, don't cry. 
Danny: But, I'm scared! See my new shirt! 
Betty: There is nothing to be scared of now. We are safe. 
Must be she thought we were going to hurt her babies. 
David: That is probably it . Listen! I think I hear a 
truck. Yes, here is Grandfather. 
Ellen: We will have to te·ll him we went into the pig pen. 
David: I hope he isn't cross. !>1aybe he will make us go in 
the house to stay. 
Danny: I don't want to go in the house. I want to see some 
more animals. 
Betty: We will just have to tell him we are sorry and that 
next time we will stay out of the animals' pens . 
David: Let's run and tell him now. 
Ellen: I hope he isn't cross. W"ait for me. 
Betty: Here, take my hand. Danny, you take David's hand. 
Then we can run . 
Danny: Good-by, you old pig! 
Analysis 
Title: "The Big, Big Pig 11 
Subject matter: Children ' s everyday experiences 
Characters: 2 boys and 4 girls 
Length: Approximately 1,100 words 
























Results of vocabulary check: 








Comments of children: 











"I don ' t think they had been to a farm before." 
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"I like the part where they saw the baby pigs." 
"I lilced where the big pig chased them." 
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"That was funny where they thought the mother pig was 
a grandfather pig." 
The Dog i-Tho Uanted to Go to School 
Characters 
Bingo , the dog 













~ Dog lih2_ Wanted to 9.:.2. ~ Schoo~ 
You didn't make it today, did you? 
No, I didn't. But, I'm going to some day soon. 
Why do you always try to sneak out with Bobby? 
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Bingo: All summer long I went out with him every morning. 
We had lots of fun. 
Mittens: Yes, but now he is not going out to play. He is 
going to school. 
Bingo: I know. I heard him talking about school. But, 
what is it? Do you knoir? 
Mittens: No, I don't. I just know that when boys and girls 
get big enough they all have to go to school. 
Bingo: Well, I'd like to go and see it. Besides, they have 
fun there. I heard Bobby say so. 
Mittens: Fun for boys and girls maybe, but I don't think it 
would be fun for dogs or cats. 
Bingo: It might be. Anyway, I'm going to find out. 
Mittens: I don't see how. Bobby's mother is real careful 
not to let you get out with Bobby. 
Bingo: You just wait. I have an idea. 
1ftttens: I want to see this. 
Bingo: Come along when Bobby's mother puts me out in the 
yard. 
Mittens: Guess I will. Here she comes now. 
Mother: Come, Bingo. Don't you want to go out in the yard 
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for awhile? Why, Mitt~ns, you want to go out too? All 
right, both of you right out the door. 
Mittens: Here we are in the yard with a fence all around 
and the gate shut tight. Now, what are you going to do? 
Bingo: Nothing right now. I'll just run around a little 
while I'm waiting. 
Mittens: Waiting? While you are waiting for what? 
Bingo: You just watch up the street and you will see who 
I'm waiting for. 
Mittens: I don't see anyone. Oh, there is the dry cleaner 
man at that house up there. 
Bingo: That is who I'm waiting for. I heard Bobby's mother 
say he was coming today. 
Mittens: 1ihat good is that going to do you? He doesn't go 
to school. 
Bingo: I know. But, when he opens the gate to come in, I'm 
going out. Guess I had better get by the gate now so 
that I'll be ready. Good-by. 
Mittens: I'm not going to say good-by now. I'll come too, 
and see if you make it. 
Bingo: You aren't going to try to come too, are you? 
Mittens: No, I don't want to go to school. Besides, how 
are you going to find the school? 
Bingo: Oh, I will! Now get out of the way. Here he comes. 
~fittens: Here comes Bobby's mother, too. Good-by! 
, 
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Mother: Why, Bingo, come back here! Where do you think you 
are going ? 
Man: Shall I try to catch him? 
Mother: Maybe if we leave the gate open, he will come back. 
He misses Bobby since school started. Here, Mittens, you 
better come in the house with me so you don't get out! 
(They go into house.) 
Bingo: \'Tell, here I am! Now just to find the school. Let's 
see, I think this is the way Bobby goes. I hope it is 
not too far. 
(Bingo walks away up the street.) 
****•****"E-*****il-*•**** 
Later: 
Bingo: Oh, Black Dog, could you please help me? 
Black Dog: What is the matter? Are you lost? 
Bingo: No, I'm looking for the school. Do you know where 
it is? 
Black Dog: It is up that street a way. But, why do you 
want to go there? They don't have any bones there. Come 
with me and I'll show you where we can get some good 
chewy bones. 
Bingo: Thank you, I do like chewy bones. But, today I want 
to go to school and find Bobby. 
Black Dog: Keep going right up that street then. 
Bingo: Good-by and thank you for your help. 
, 
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Black Dog: You are welcome . 
{Bingo walks along up the street.) 
Later: 
White Dog: Hello, little dog. Where are you going in such 
a hurry? 
Bingo: I'm on my way to school. Do you know where it is? 
White Dog: You will come to it soon. Right up this street. 
I thought you were going to chase some cats. 
Bingo: Chase some cats? No, I don't do that. 
White Dog: Oh, you should. It's lots of fun. Come with me 
and I'll show you. 
Bingo: Thank you, but today I want to go to school. 
White Dog: All right, but you 1ron' t have any fun there. 
Bingo: (as he walks along) Oh dear. I should have asked 
him what school looks like. There is a dog in front of 
that house up the street. Maybe he can tell me. 
{He runs up the street.) 
Bingo: Brown Dog ! Brown Dog! Can you help me? 
Brown Dog: Maybe, what is the matter? 
Bingo: I want to go to school, but I don't know what it 
looks like. Do you? 
Brown Dog: Sure. There it is, right over there, across the 
street. 
Bingo: That big, big building? But, where are the children? 
Brown Dog: They are inside working. 
Bingo: Can you tell me how I can get in? 
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Brown Dog: I'm afraid not. They don't let dogs in there . 
Bingo: But, where is the door? Maybe I can sneak in. 
Brown Dog: The door is just around that corner. Maybe you 
can get in, but I don 1 t think you lvill have any fun. 
Bingo: But, Bobby is in there. 
Brown Dog: He can't play now. vlliy don't you stay and play 
.with me? There is a little boy in this house that some-
times comes out to play. 
Bingo: Thank you, but I think I will try the school today. 
Brown Dog: Well, maybe I should go with you then. 
Bingo : vThy don It you? 
Brown Dog: Guess I will . Come on, let's go. 
Bingo: I'm sure glad Bobby taught me hovr to cross the 
street safely. Now, to find that door. 
Brown Dog: Here it is. Look! It is wide open. 
Bingo: Come on, let's go in . Quick, before someone closes 
it! 
Brown Dog: Oh, what a long room. 
Bingo: Maybe we will find Bobby down at the end of it. 
(They go off down the hall.) 
**~~***********"~***** 
Later, in another part of the same hall: 
Bingo: There are so many corners. I haven't even smelled 
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Bobby yet. You don't suppose we should go back outside 
to wait for him, do you? 
Brown Dog: Maybe we had better. Let's just look around this 
corner first. 
Bingo: I think we had better go back the way we came. 
Brown Dog: Smell at this door first. Do you smell Bobby? 
Bingo: No, I don't. Let's turn around. 
Brmm Dog: All right, I think the door is back this way, 
isn't it? 
Bingo: I think so. These rooms all look the same. 
Brown Dog: I think this must be what is called a hall. 
Bingo: Well, I don't see that open door anywhere. 
Brown Dog: Do you suppose someone closed it? 
Bingo: Oh dear! How are we going to get out? 
Brown Dog: Don't go getting scared. Must be someone will 
come and let us out soon. 
Bingo: I hope so. I don't like it too well in here. 
Broim Dog: I told you that school would not be much fun. 
Sh-sh-sh. I think someone is coming. 
Bingo: I hope so. I want to go home! 
(Two boys come around the corner.) 
Dick: Say, look! There are some dogs in the hall. 
Tom: How do you suppose they got in here? 
Dick: I don't know, but we had better put them out. Come 
on, dogs. It is time to go home to lunch. 
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Tom: I guess they are ready to go out. Here is the door. 
There, out you go. 
Later, outdoors: 
Brown Dog: This fresh air sure smells good. 
Bingo: Yes, it does. Oh, I think I smell Bobby. 
Brown Dog: Where? Where is he? 
Bingo: I think~ •••••• yes ••••••• I see him, too. He is over 
there. 
Bro1vn Dog: That is the way you came. 
Bingo: He must be going home for lunch. Good-by! I must 
hurry and catch up with him. 
Brown Dog: Good-by! I'll be seeing you again. 
Bingo: Not at school! I'm going to stay at home from 
now on! 
Analysis 
Title: "The Dog Who Wanted to Go to School 11 
Subject matter: • Animals 
Characters: 7 boys and 2 girls 
Length : Approximately 1 , 100 words 






I ' m you 
at runs 
knou There 
aren ' t afraid 
Bingo can ' t 
come don ' t 
Results of vocabulary check : 











Comments of children: 
6 vlords 













"I liked the excitement!" 
11 It 1-vas real true-to-life because vTe had a dog come 
into the school ." 
11 I liked the conversation of the animals ." 
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The Valentine Bunny 
Characters 
Little Red Riding Hood 
Hother 
Little Bunny 
~rise Old Ovrl 
Copyright by Alice G. Whiting - 1963 
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11 5 
~ Valentine Bunny 
Mother: Come, Red Riding Hood. The cookies are all baked 
and ready to go to Grandmother's. You must take them 
now while they are warm. 
Red Riding Hood: I ' m ready. Did you put the pretty little 
valentine cookies in the basket? 
Mother: Yes, there are some in the basket for Grandmother 
and here is one for you to eat on the way. Hurry right 
along and be sure to stay in the path so you won't get 
lost. 
Red Riding Hood: I will, and I'll carry the cookies very 
carefully. (She waves good-by as she walks off into the 
woods . Mother goes back into the house.) 
*********~"**~"******* 
Later, in the woods: 
Red Riding Hood: Why, I wonder who is making that noise. 
It sounds like someone crying. He must be very sad. 
Guess I'll just look behind some of these bushes. 
(She peeks behind several trees and then finds the bunny.) 
Little bunny, what is the matter? Why are you crying? 
Bunny: I'm sad. 
Red Riding Hood: I can see that you are very sad. I am 
Little Red Riding Hood and I'm on my way to my Grand-
Mother's house. Please stop your crying and tell me why 
you are so sad. 
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Bunny (still sobbing): I am Little Bunny. ~~big brother 
is Easter Bunny. He says that I am too little and have 
ears too big to help him take eggs to boys and girls on 
Easter. 
Red Riding Hood: Oh, but it is much too early to worry 
about Easter. Maybe you will grow some more before then. 
I thought rabbits were supposed to have big ears. 
Bunny: They are, but mine are extra big for a little rabbit 
and the other rabbits say I look silly. 
Red Riding Hood: Well, I like your big ears with their 
pretty pink lining. I don't think you should cry about 
them. 
Bunny (sobbing again): That isn't the only reason I'm 
crying. My mother told me as long as I'm not big enough 
to be an Easter Bunny, maybe I could be a Valentine 
Bunny. 
(He begins to cry even harder.) 
Red Riding Hood: Oh, don't cry again! That is a lovely 
idea. \f.hy don't you be a Valentine Bunny? 
Bunny: Because I don't know what a Valentine Bunny does! 
I came out early this morning without asking my Mother 
and now I'm cold and I don't know what to do! 
Red Riding Hood: Please don't cry again! Maybe I can help 
you. Look! There is Mr. Owl. He is very wise. Maybe 
he can help. 
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(She calls to owl above.) 
Oh, Mr. Owl, please come here! Please help us! 
Bunny: Do you suppose he can help me? 
Mr. Owl (landing on branch of tree): Why I'll help you if 
I can. What seems to be the matter? 
Red Riding Hood: Little Bunny is supposed to be a Valentine 
Bunny, but he doesn't know what to do. Can you tell him 
what a Valentine Bunny should do? 
Mr. Owl: A Valentine Bunny. Hm-m-m-m, now let me think. 
Bunny: Yes, please do. MY big brother is the best Easter 
Bunny so I want to be sure to be a good Valentine Bunny. 
Mr. Owl: Your big brother is the Easter Bunny, you say, 
hm-m-m-m-m. His job is to bring people Easter eggs. 
Why, I have it! If the Easter Bunny brings Easter eggs, 
then the Valentine Bunny must bring Valentines% 
Bunny: That sounds like fun! 
Red Riding Hood: How wise you are, !~. Owl. Of course, he 
must take valentines to the boys and girls. 
Bunny: Thank you, Mr. Owl. Thank you so much. Now I know 
what to do to be a good Valentine Bunny! 
Mr. Owl: You are welcome. I must go now. Be sure to take 
Valentines to all the boys and girls in the woods. 
(Mr. Owl flies away.) 
Red Riding Hood: Thank you, Mr. Orrl. Now, Bunny, you had 
better get started. 
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Bunny (sad again): But, I don't have any valentines to take 
to the boys and girls. I should have asked Mr. Owl where 
I could get some. 
Red Riding Hood: Can ' t your mother help you make some? Oh, 
dear! It is too late for that. Today is Valentine's Day. 
You don't have time to make any novr. 
Bunny: I guess I'll just have to wait until next year to be 
a Valentine Bunny. 
Red Riding Hood: I do have some Valentine cookies here in 
my basket. I was on my vray to take them to Grandmother 
but maybe she wouldn 't mind if I gave them to you. 
Bunny: Would you? I would so like to surprise the bo·ys 
and girls! 
Red Riding Hood: Yes, I think you had better take my basket 
of cookies. I'll take some to Grandmother another time • . 
You had better hurry and get started. It is getting 
late. 
Bunny (taking basket from Red Riding Hood): Thank you! 
Thank you! I will put one valentine at your Grand-
mother's door. 
(He hops away. Red Riding Hood waves and then turns and 
goes skipping home .) 
Analysis 
Title: "The Valentine Bunny" 
Subject matter: Animals 
Characters: 2 boys and 2 girls 
Length: Approximately 800 words 
Vocabulary sample: 19 -rrords 
cookies begins 
Hill now 





Results of vocabulary check: 











Comments of children: 
8 words 







"I liked the happy ending with the bunny hoppin ai-ray." 
"It was a cute story. 11 
"I liked the 11ay !<!other ' s part was real . 11 
"It had lots of action. 11 
Willie , ~Sad Little Pig 
Characters 
Narrator 
Hrs . Hen 
lVillie 
Hr . Rooster 
!-fother Pig 
Hr . Dog 
Other little pigs -
• Pete, Tom , :Hary, and Sally 
Copyright by Alice G. ~· i ting - 1963 
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Willie, lli ~ Li t"t l e Pig 
Narrator: There was once a little pig named Willie. He was 
a sad little pig with a problem. 
Mrs. Hen: Hello little pig. What is the matter? Are you 
lost? 
Willie: I am Willie and I am not lost. I'm just running 
away from the pig pen. 
~~s. Hen: Running away from the pig pen! Now, why would a 
little pig want to do that? 
Willie: Well, you see, I'm not like the other little pigs. 
They are all happy little pigs. 
Mrs. Hen: Then you should be a happy little pig too. 
Willie: But I can't be happy because I'm different. Can't 
you see my tail? 
Y~s. Hen: See your tail? Why it does look strange for a 
little pig's tail. I thought little pigs had curly tails. 
Willie: All the other little pigs do! 
Mrs. Hen: Oh, don't cry Willie. That won't help. I4aybe 
we can think of something to help. 
Willie: Oh, could you? Please? 
Mrs. Hen: Well, I don't know what to do. Look, there is 
I~. Rooster over there. He has curly tail feathers. 
Maybe he could help you. 
Willie: Could I ask him? 
Mrs. Hen: Of course, ask him right now. 
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Willie: Mr. Rooster, Mr. Rooster! Will you please help me? 
Mr. Rooster: I don't know. What kind of help do you .need? 
Willie: Please, Mr. Rooster, could you tell me how to have 
a beautiful curly tail like yours? 
Mr. Rooster: Your tail is rather straight, isn ' t it? l'lell, 
let me think a minute. 
lfillie : Please, think hard. I would so like to have a 
curly tail. 
Mr. Rooster: I get up very early every morning. I think it 
is the early morning sunshine that makes my tail so curly. 
Maybe if you were in the early morning sun every day 
your tail would curl. 
Willie: Thank you Mr. Rooster. I'll try it! 
Mr. Rooster: It's too late to get in the morning sun today. 
You i·Till have to go home, have a nap, and then get up 
early tomorrow. 
Willie: That is just what I'll do. 
**i~*~~*-!H~*********** 
Narrator: So Willie went back to the pig pen and took a 
nap. The next morning he surprised his mother by getting 
up very early. He quickly ate his breakfast and then 
started out to find Mr. Rooster. 
Willie: Is this early enough, Mr. Rooster~ 
Mr. Rooster: Yes, Willie, this is fine. Now turn around 
so the sun idll shine right on your tail. 
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Willie: The sun is nice and warm. Is my tail curling yet? 
Mr. Rooster: Oh, no . It will take longer than that. You 
must stand still and quiet. I'll come back later to see 
you. 
*****-!~*-!~*·~********** 
Narrator: So Willie stood still and quiet for a long, long 
time. Finally, Mr . Rooster came back. 
Willie: Must be my tail is curly by now. Can I look, 
Mr . Rooster? 
Mr. Rooster: Yes, let's look. Well, it hasn't. curled much, 
but it is a lovely shade of pink. 
Willie: It isn't curly at all! It is just as straight as 
ever . 
Mr . Rooster: Now, don't cry, Willie. :Haybe it vJ'ill take 
more than one morning to curl a tail as straight as yours. 
Willie: There must be a faster way to get a curly tail. 
Mr . Rooster: Here comes the farmer's dog. I guess I had 
better go. 
Willie: Maybe he can help me. 
Mr. Rooster: He won't do anything but nip your heels if you 
don't go back to the pig pen where you belong. Good-by. 
Willie: I think I'll ask him anyway. 
Mr . Dog: Here, little pig, is this where you belong? 
Willie: No, it isn't. I live in the pig pen . But please, 
Mr. Dog, you have such a nice curly tail, I thought maybe 
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you could help me. 
Mr. Dog: What has my curly tail got to do with helping you? 
Willie: It curls just the way I want mine to curl. See, I 
have just a straight tail. 
Mr. Dog: You have a straight sun-burned tail. I don't have 
time to help little pigs, I have work to do. 
Willie: Please, Mr. Dog, won't you just tell me what you do 
all the time that makes your tail so lovely? 
Mr. Dog: I tend to my job and run around barking at the 
animals that aren't where they belong. That is probably 
what makes my tail so nice. 
Willie: Thank you, Mr. Dog. I guess I'll try running 
around and barking. 
Mr. Dog: Silly little pig. You can't bark. Only dogs can 
do that. 
Willie: That's right. I can only squeal. Do you think it 
will be all right if I run arov~d and squeal? 
Mr. Dog: You can try. It may make your tail curl. You had 
better do it in the pig pen though. 
Willie: Oh, I will. Good-by and thank you, Mr. Dog. 
**************~·****ir 
Narrator: So Willie went back to the pig pen. He ran 
around and squealed all the rest of the day. That night 
he was so tired! He fell asleep without even looking at 
his tail. But, the first thing in the morning he remem-
bered. 
Pete: vTillie, why are you sitting over there alone? 
Tom: It looks like he is crying. 
Mary: Willie, what is the matter? 
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Willie: I have tried everything and still I can't make my 
tail curl. 
Sally: Your tail doesn ' t curl! I never noticed that! 
Willie: That is because I have tried to hide it. I didn't 
want you all to see how straight it is. It isn't a pretty 
tail at all. 
Mary: Why, Willie, if you want a curly tail like ours, you 
must roll in the mud and then stand in the sun. 
Willie: I tried standing in the sun. That's what the 
rooster told me to do . It didn't help! 
Sally: But you didn't roll in the mud first like we do. 
Willie: Oh, do you really think it would help? I tried 
running around and squealing like the dog said but that 
didn't do any good either. 
Pete: Come on to the mud hole with us. 
Tom: Please, Willie, come try the mud! 
Willie: All right, I will. But I' m getting tired of looking 
at my straight tail . You watch it and tell me when it 
begins to curl. 




Narrator: Off Willie went with the other pigs to the mud 
hole. He found it was rather fun to roll in the mud and 
then dry off in the sun. But he still was sad, for no 
one had told him that his tail was curling. 
Willie: We have been rolling in the mud a long time. I 
don't think it is going to do any good. 
Mary: No, your tail is not curling yet, but don't look so 
sad! Let's try it one more time. 
Tom: Come on, Willie. I see Mother Pig there now. Maybe 
she can tell us what to do. 
Sally: Oh, Mother, can you help Willie? He is sad because 
his tail is so straight. 
Pete: He has tried standing in the morning sun as the 
rooster said. 
Tom: He ran and squealed as the dog told him to do. 
I~ry: We got him to roll in the mud and stand in the sun 
with us. 
Sally: But his tail is still straight! 
Mother Pig: Willie, why didn't you ask me? I think I can 
help you. Curly tails are for happy little pigs. 
Willie: But, I can't be a happy little pig with my straight 
tail. 
Mother Pig: You try something for me now. If you want a 
curly tail you must stop being so sad, and smile! 
Pete: Try it, Willie. Smile! 
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Tom: That's it. Smile! 
Mary: I think it is beginning to curl a little. 
Mother Pig: Of course it is. Now, you run, play, and have 
fun with your brothers and sisters. Soon your tail will 
be just as curly as you want it to be! 
Willie: I hope so! 
Narrator: So Willie tried smiling and the other little 
pigs helped by making him laugh sometimes. After awhile 
he was called Willie, the happy pig. His tail never did 
get real curly, but it curled almost as much as the 
other little pigs' tails . 
.Analysis 
Title: "Willie, The Sad Little Pign 
Subject matter: Animals 
Characters: 6 boys and 4 girls 
Length: Approximately 1 , 200 words 
Vocabulary sample: 31 words 
am ever 
are go 









Results of vocabulary check: 
Basal word list 
Grade 1 26 words 84 % 
Grade 2 2 vrords 6. 4% 
Grade 3 0 
Speaking vocabulary 
Comments of children: 
0 
3 words 











"I liked the part Hhere lrTillie got sunburned ." 
"I'm glad he vms happy at the end. 11 
129 
"I like the 1vay the other pigs tried to help Willie." 
"I like stories where the animals talk." 
CHAPTER IV 
SU~rnARY AND CONCLUSIONS 
CHAPTER IV 
SU'.t-fl·1ARY AND CONCLUSIONS 
Summary 
Subject Ic!atter 
The ten plays fall into three main subject matter 
categories: animals, everyday experiences of children, and 
fairies. The classification of each play i s shown in 
Table 1. 
Characters 
The plays have varying numbers of characters to permit 
their use with varying sizes of groups. The number of char-
acters in each play is sho1m in Table 2 .. 
Vocabulary 
A check of the vocabulary of the completed plays was 
made by using a random sampling--the second word in every 
fifth line. This sampling was checked with a list of words 
common to basal readers. If the word 11as not found on this 
list it was then checked "tvi th Murphy's "Spontaneous Speaking 
Vocabulary of Children in Primary Grades." 1 All words in the 
samplings were found on at least one of the lists. The dis-
1Murphy, Journal of Education CXL (December, 1957). 
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tribution of the samplings according to grade level i s sho1m 
in Table 3. 
TABLE 1 
SUBJECT ~~TT~R OF PLAYS 
Plays Animals Everyday Fairies Experiences 
"A Friend for Tommy'' X 
"Ann s Nap " X 
"Halloween Fun " X 
"Hike ' s Tooth" X 
"Spring I s Here " X 
"Teeny , the Elf " X 
"The Big , Big Pig " X 
11 The Dog Who Wanted to 
Go to School " X 
"The Valentine Bunny " X 
" lillie , the Sad Little 
Pig " X 
Evaluation 
~one of the pla s was reported as disliked by the 
children . They seemed t o en j oy the plays and the play- read-
in- experience . Teachers reported several cases of children 
asking when they could read another play . 
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TABLE 2 
N1nffiER OF CaUL~CTERS I l PLAYS 
Plays Total Boys Characters Girls 
-
"A Friend for Tommy " 7 5 2~f 
"Ann ' s Nap " 6 4 2 
"Hallovre en Fun " 4 2 2 
"Hi ke ' s To oth" 4 3 1 
"Snrin.o-
.. 0 I s Here " 16+ 7 9* 
"Teeny , the :Jlf " 8 4 4 
"The BiJ; , Big Pig " 6 2 4 
"Tr.e Do::, T. 10 TTan ted to 
Go to School " 9 7 2~~ 
"The Valentine Bunny " 4 2 2 
"U lli e , the Sad Little 
P rr " 10 6 4~~ v 
~l- Tlle"'e plays contai n some characters -uhich could be 
effective y read by either boys or g rls . 
Reasons g ven for l i kin the plays showed variety. 
Some typical comments vrere : "It ' s fun to read plays ." 
"Ann uas like my little sister . 11 '' I liked Tilly." "I iked 
the story." "I liked the characters ." "I liked the part 
i·rhere • II urhat was funny . " "It uas excitin._. " "It • • 
uas :?. cute stor " "I ' m lad he was ha py. at the end . " 
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TABLE 3 
R~SULTS OF VOCABULARY CHECK 
Basal llord List 
Speaking 
Plays Sample Vocabu-
First Second T~ird lary K-3 
Grade Grade 1rade 
I 
"A :?rientl for Tom-
my " 28 75% 7.51 ~ 54 .) • Jo 14 r1 li) 
"Ann's 1~ap" 34 85;o 6 rr1 0 9 % I" 
"Ha lolieen Fun " 24 67% 12 . 5% 4 ~ ,o 16 . 5% 
"1Iike ' s Tooth 11 32 72% 9 4 3 % 16 ,f /0 I ;o 
"Spring Is Here" 19 77% 1 1 d 6 r;1 6 % ;0 ;0 
"Teeny, the Elf II 39 72% 5 "' 5 
r:f 18 % /0 ;o 
' The Bie; , Big Pig " 32 81% 3 .,1 3 "" 13 % I" /0 
"The Dog r.ao 1 anted 
to Go to School ' 32 75% 6 c4 0 19 % lo 
"The ~ alentine 
Bunn~r " 
v 19 53% 0 5 lr) 42 % I 
"Willie , the Sad 
Little Pig" 31 84% 6. 4% 0 9. 6% 
The children seemed to show no preference for any one 
type of subject matter but , rather , seemed to have the r 
favorite play in each type . Preference did vary according 
to grade level and school . HOI-lever , the overall favorites 
w·ere : "Y.fillie, the Sad Little Pig" (animals); 'J:Iike' s 
Tooth 11 (everyday experiences ); and 'Teeny , the Elf 11 (Ff i.ries). 
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The teachers reported no zdverse judgments as to the 
length of the plays at any of the three grade levels . In-
terest was maintained and no difficulties were apparent . 
At the third grade l evel , no difficul ties with vocabu-
lary were reported . At the second grade level , there were a 
fevr words in each play vri th lvhich the children needed help , 
but for the most part they vrere read easily. At the first 
grade level , the top groups at the last half o the year 
were able to read fluent l y with help in preparation. The 
teachers did seem to fee l that the shorter and easier parts 
could be read by the average first sraders as well. 
According to teacher j udgment , interest was high at 
all grade levels and no play vras reported as unsuitable for 
any of the primary grades . 
Conclusions 
1 . En j oyment of the plays was indicated by the comments of 
both the children and the teachers . 
2 . From the comments of the children and the reports of the 
teachers , it was evi dent that interest was high. 
3 . Several teachers reported improved oral expression vrhile 
the plays were be i ng read . 
4 . Teachers reported that several ' new ' 1rords were added to 
the children ' s sight vocabulary through their use in the 
plays . 
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5. According to teachers t j udgment , the pl ays are suitable 
for use in any of the primary grades . The amotmt of 
help needed in preparation of parts does vary with the 
grade level . 
CHAPTER V 
SUGGESTIONS FOR FURTHER STUDY 
CHAPTER V 
SUGGESTIONS FOR FURTHER STUDY 
1. A more detailed evaluation using a larger population 
could be done to determi ne ·the most suitable grade level 
for each play. 
2 . These and other plays could be used frequently over a 
longer period of time and an attempt made to determine 
any resulting gain in oral reading skills . 
3. A more detailed evaluation could be used to determine 
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